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Professional learning provider follow-up 

Introduction and purpose 

Following preparation of the Getting Evidence Moving in Schools (GEMS) Investigation 
Paper, we spoke again with the three professional learning providers involved in the study 
(Training 24/7, Teaching Sprints, and EdPartnerships). The purpose of these discussions was 
to explore some of the providers’ reflections and actions after the GEMS Project, and any 
new insights they could offer in the changing COVID-19 context of 2020. By detailing these 
reflections, we aim to provide examples of how findings from Project GEMS can be 
implemented in real-world contexts at the provider level. These insights also add to the 
implications for professional learning providers set out in the Investigation Paper  
(section 4.3).  

 

Methods 

For this addendum, we held one semi-structured interview with each provider. Between one 
and three staff from each provider participated in the interviews, which lasted approximately 
1 hour. Interviews took place in November/December 2020 — approximately one year after 
the last data collection for Project GEMS, and six months after providers had access to draft 
findings from the research investigation. 

 

Structure and discussion 

The following pages are a summary of selected insights and thoughts from the three 
providers. Links to relevant parts of the Investigation Paper are also included.  

All providers took a number of actions that they linked with Project GEMS, including 
practical steps to enhance implementation enablers or address implementation barriers 
(e.g. recording demonstration lessons). Some of the common themes discussed by 
providers were around discernment of high-quality and low-quality research, and methods 
to help understand and usie research evidence.  

Although providers (and the schools they supported) were affected by COVID-19 to 
differing degrees, each made various adaptations to take account of this new environment. 

  

https://evidenceforlearning.org.au/research-and-evaluation/investigations-and-insights/getting-evidence-moving-in-schools-gems/
https://evidenceforlearning.org.au/research-and-evaluation/investigations-and-insights/getting-evidence-moving-in-schools-gems/
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Selected provider reflections and actions 

Training 24/7 

 

Project GEMS found that educators were using 
various proxy measures for establishing the 
quality of research (e.g. trust in the source) 
rather than directly assessing the quality of 
research they were encountering. 
 
Section 3.2.2: How research evidence was 
selected and implemented: Discerning between 
high-quality and low-quality research 

Training 24/7 is planning to create a module on 
“Which research can you trust?” It includes 
concepts of peer review and methods such as 
randomised controlled trials. They are using 
Dan Willingham’s book When Can You Trust the 
Experts? How to Tell Good Science from Bad in 
Education 1 to help explore these ideas.    

 

In Project GEMS, a number of teachers 
described demonstration lessons as 
opportunities to see how others were carrying 
out a practice. They saw demonstration lessons 
as helpful for carrying out new or adjusted 
practices.  
 
Section 3.2.3: Understanding and using the 
research; Section 3.4.2: Enablers for evidence 
mobilisation 

Training 24/7 are continuing to record their 
demonstration lessons so they can be viewed 
by other teachers. Demonstration lessons are 
usually carried out after educators have been 
introduced to the research, so they can name 
the practices being demonstrated. This is 
designed to give practical examples of what 
evidence-informed strategies look like in 
classroom practice. 

 

One barrier identified by teachers was a need 
for stage-appropriate student work samples to 
assist with adapting evidence to the classroom. 
  
Section 3.4.3: Barriers to mobilising research 
evidence 

Training 24/7 is working with schools to collect 
student work samples linked with the evidence-
informed teaching strategy they are focussing 
on, and using staff meetings to systematically 
assess these against the Australian Curriculum, 
Assessment and Reporting Authority (ACARA) 
and Assessment Resource Centre (ARC) 
samples. They are also working with teachers to 
better identify reading text levels. These are 
designed to build teacher judgement around 
student outcomes related to focus areas.  

 

In Project GEMS, very few educators or schools 
indicated they had aggregated pre/post 
assessment data to monitor and evaluate the 
impact of evidence-informed teaching 
strategies. Difficulty trialling and monitoring 
impact was also identified as a barrier to 
mobilising evidence. 
 
Section 3.3.3 Formative student outcomes; 
Section 3.4.3: Barriers to mobilising research 
evidence 

Training 24/7 is focussing more heavily on how 
school leaders and teachers can use student 
assessment data to monitor learning linked to 
focus areas. This includes developing and 
analysing summative and formative assessment 
tasks to select areas for focus and to determine 
how to adjust teaching strategies to better 
meet student needs. 

 

COVID-19 adaptations To assist with continued learning during 
COVID-19, Training 24/7 created a free, open-
access website with recorded phonics lessons. 
The site will eventually include all 44 phonemes 
and 200+ camera words.  

 

 
1 Willingham, D. (2012). When Can You Trust the Experts? How to Tell Good Science from Bad in Education. San 

Francisco: Jossey-Bass.  

https://syntheticphonics.com.au/
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Teaching Sprints 

 

One insight in Project GEMS is that evidence 
mobilisation is a deliberate and complex 
endeavour involving multiple stages and 
multiple actors. It involves a series of deliberate 
activities to not only find evidence, but also to 
understand and apply it to the classroom. 
 
Section 4.1.1: Evidence mobilisation is a 
deliberate and complex endeavour involving 
multiple stages and multiple actors 

To further codify and sharpen the processes 
involved in mobilising research, two members 
of the Teaching Sprints team have published a 
book for educators.2 The book identifies core 
and flexible/adaptable components of 
evidence-informed improvement work, and is 
intended to be a practical field guide for 
teachers and school leaders.  

 

Another insight in Project GEMS is that evidence 
mobilisation occurred at differing levels of 
‘depth’ (i.e. in superficial ways and in 
embedded, sustained ways). Among other 
things, system pressures to improve quickly and 
prioritise multiple focus areas can make it 
difficult to commit sufficient time to deeply 
embed change. 
 
Section 4.1.4 Evidence mobilisation was both 
superficial and deep; Section 4.1.6: While some 
measurable changes in educator outcomes 
occurred quickly, most changes take time and 
are difficult to sustain 

Teaching Sprints are encouraging schools to 
spend more time on the ‘Prepare’ phase of the 
Sprint, carry out one Sprint per term, and work 
on one focus area at a time. Where a focus area 
is specific to a particular discipline, there may 
be groundwork involved in checking teachers’ 
domain-specific content knowledge and 
understanding (e.g. if the focus is on teaching 
compound sentences, it is important to check 
educators’ knowledge of the components of a 
compound sentence). 

 

A key enabler (when present) for educators 
mobilising evidence was guidance in adapting 
evidence to the school or classroom. 
Correspondingly, difficulty adapting evidence 
to the school or classroom was a key barrier.  
 
Section 3.4: Enablers and barriers in mobilising 
research evidence 

To remove extraneous load and reduce errors 
in translating research into practice, Teaching 
Sprints are working to curate and develop more 
easily accessible research materials. These will 
include short videos from experts and clear 
descriptive examples. The prototypes are now 
openly available on their website under the 
heading of Teaching Sprints Starters.  

 

Project GEMS found that educators were using 
various proxy measures for establishing the 
quality of research (e.g. trust in the source) 
rather than directly assessing the quality of 
research they were encountering. 
 
Section 3.2.2: How research evidence was 
selected and implemented: Discerning between 
high-quality and low-quality research 

This finding resonated with Teaching Sprints, 
who recognise the complexity involved in 
discerning both rigorous and relevant research, 
particularly for educators who already have 
high workloads. In particular, education 
stakeholders do not often distinguish between 
practices based on cognitive science (for 
example) compared with experimental studies 
of effectiveness. 

 

COVID-19 adaptations The first adaptation to COVID-19 was 
recognising that schools were focussed on 
moving to remote learning, and often needed 
to pause their other practice improvement 
work. Following that, greater use of video 
content and creation of an online Teaching 
Sprints course enabled educators to continue 
to access external professional learning. 

 

 
2 Breakspear, S. and Ryrie Jones, B. (2021). Teaching Sprints: How Overloaded Educators Can Keep Getting Better. 

Thousand Oaks, California: Corwin. 

http://www.teachingsprints.com/starters
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EdPartnerships 

Note: During Project GEMS, EdPartnerships was contracted to deliver Bastow Leading Mathematics. This 

program did not run in 2020. We therefore spoke with EdPartnerships more generally about their reflections on 

Project GEMS in the context of their other courses, including Inspiring Maths Leadership and Inspiring Maths 

Leadership Advanced. 

 

Project GEMS detailed how sustaining 
evidence-informed change over time was 
difficult. Among other things, educators 
believed sustainability was more likely to be 
achieved when changes were structurally 
embedded in schools and there were 
necessary resources to support changes into 
the future. 
 
Section 3.5: Sustaining evidence use 

A central theme of EdPartnerships’ new course is 
sustaining change in mathematics.3 They also see 
that having providers reconnect with schools at later 
points in time could assist educators to sustain and 
build on gains made in earlier professional learning 
programs. This has potential implications for 
departments or other contractors in terms of 
establishing longer-term, more flexible approaches 
to the design of professional learning programs. 

 

One insight in Project GEMS was that 
supportive school structures and 
environments were a key part of deeper, 
embedded evidence mobilisation. Educators 
described how having a team to drive the 
process of evidence mobilisation, with 
facilitation from the professional learning 
providers, acted as an enabler. 
 
Section 4.1.4 Evidence mobilisation was both 
superficial and deep 

Among other things, EdPartnerships’ new course 
examines the interpersonal and relational aspects of 
leading change in mathematics — that is, how 
educators can work alongside their colleagues to 
build evidence-informed teaching practices.4 This 
reflects an interconnected view of change where 
leaders and teachers support and enable each 
other's efforts. 

 

In Project GEMS, a number of teachers 
described demonstration lessons as 
opportunities to see how others were carrying 
out a practice. They saw demonstration 
lessons as helpful for carrying out new or 
adjusted practices.  
 
Section 3.2.3: Understanding and using the 
research; Section 3.4.2: Enablers 

EdPartnerships have developed films on key focus 
areas (e.g. Number Talks an incorporating 
understanding, fluency, problem-solving and 
reasoning proficiencies in mathematics). These are 
designed to capture teachers translating research-
informed ideas into practice and allow other 
educators to analyse these teaching strategies.  

 

Project GEMS found that educators were 
using various proxy measures for establishing 
the quality of research (e.g. trust in the 
source) rather than directly assessing the 
quality of research they were encountering. 
 
Section 3.2.2: How research evidence was 
selected and implemented: Discerning 
between high-quality and low-quality research 

This finding resonated with EdPartnerships, who are 
aiming to create the conditions under which people 
question and challenge the source of research 
evidence. They recognise the complexity of building 
research literacy skills among educators and 
education stakeholders. They also recognise the 
role providers play in curating easily-accessible 
research evidence and working with educators to 
understand and act on this evidence. 

 

COVID-19 adaptations To support remote learning, EdPartnerships have 
translated their collegial pedagogy into a series of 
online programs that take advantage of the 
affordances of collaborative digital settings. They 
have also been using various technologies to 
support online conversations and analysis, including 
Jamboards and iPads as digital whiteboards.  

 
3 “Leading and Sustaining Change in Mathematics” is an essential component of Inspiring Maths Leadership (Advanced).  
4 “Connecting, Coaching, Mentoring and Teaming” is an optional component of Inspiring Maths Leadership (Advanced).  
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