
 

 

 

 

 

 

 

 

     

 



 

 

 

About this paper 
Evidence for Learning (E4L) has produced this insights paper to share lessons for school leaders, 

and those that support them, on the meaningful use of research evidence in schools. 

This paper is based on the findings from Getting Evidence Moving in Schools (GEMS), a three-year 

project led by E4L that aims to improve both how research is used in schools and how schools’ use of 

evidence is researched.  

GEMS explored how schools mobilise literacy and numeracy research through professional learning 

providers. The project supported the development of evidence-based resources on literacy and 

numeracy and investigated different professional models that aimed to build educators’ capacity to use 

the evidence on literacy and numeracy teaching strategies.1 With a focus on Australian primary schools, 

the research examined what factors help and hinder schools in accessing and implementing rigorous 

research evidence. 

This paper draws from: 

• The GEMS Research Framework, authored by the Monash University Faculty of Education2, 

which summarises a framework and literature for understanding the different factors that are 

involved in mobilising research evidence in schools through professional learning; and 

• The GEMS Investigation Paper, authored by the Centre for Evidence and Implementation3, 

which describes findings from the GEMS mixed-methods research investigation of 205 

educators across 24 New South Wales and Victorian primary schools working with three 

professional learning providers (Training 24/7, Teaching Sprints and Bastow Institute of 

Educational Leadership's Leading Mathematics course facilitated by EdPartnerships 

International) to mobilise research evidence on literacy and numeracy teaching strategies. 

This paper is the third and final output from the GEMS project. The two other outputs, the GEMS 

Research Framework and the GEMS Investigation Paper, are available from the E4L website. 

 

The citation for this paper should be ‘Evidence for Learning. (2021). Getting Evidence Moving in 

Schools (GEMS): Insights paper for school leaders. Sydney, Australia: Evidence for Learning.’ 

  

 
1 See E4L’s Guidance Reports on literacy and numeracy for examples of evidence-based resources used. 
2 Full reference: Rickinson, M., Perrotta, C., and Selwyn, N. (2020). Getting Evidence Moving in Schools (GEMS) 

Research Framework. Melbourne: Faculty of Education, Monash University. 
3 Full reference: Parker, B., Steele, T., Rose, D. & Taylor, D. (2020). Getting Evidence Moving in Schools (GEMS): 

Investigation Paper. Melbourne, Australia: Evidence for Learning. 

https://evidenceforlearning.org.au/evidence-informed-educators/collaborative-projects/getting-evidence-moving-in-schools-gems/
https://evidenceforlearning.org.au/assets/GEMS/GEMS-Research-Framework.pdf
https://evidenceforlearning.org.au/assets/GEMS/GEMS-Investigation-Paper.pdf
https://evidenceforlearning.org.au/assets/GEMS/GEMS-Research-Framework.pdf
https://evidenceforlearning.org.au/assets/GEMS/GEMS-Research-Framework.pdf
https://evidenceforlearning.org.au/assets/GEMS/GEMS-Investigation-Paper.pdf
https://evidenceforlearning.org.au/
https://evidenceforlearning.org.au/guidance-reports/
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Introduction
This paper is intended to assist school 

leadership teams, and those that support 

them, to deepen and extend the use of 

research evidence in schools. It consists of 

five ‘research evidence mobilisation 

challenges’:  

Challenge 1. Reflecting on research 

evidence use. 

Challenge 2. Embedding research 

evidence use into school 

improvement processes. 

Challenge 3. Designing school 

organisational structures to 

support research evidence 

use. 

Challenge 4. Working with professional 

learning providers to 

support research evidence 

use. 

Challenge 5. Evaluating research 

evidence use. 

It focuses on research evidence as defined as 

rigorous academic research or studies about 

effective teaching strategies. This definition 

includes research presented in line with 

academic conventions (for example, 

published in academic journals) and 

academic research translated for wider 

audiences. While also critical to school 

improvement, this paper does not focus on 

evidence gathered by teachers and schools 

such as assessment data or action research 

conducted by educators.4 

 

 

 

 

 

 
4 See E4L’s  Putting evidence to work: a school’s guide to implementation on using school-based data. 
5 See Australian Institute of Teaching and School Leadership’s Australian Professional Standards for Teachers. 
6 See page 7 of Sharples, J. (2013). Evidence for the frontline: A report for the alliance for useful evidence. 

London, UK: Alliance for Useful Evidence. 
7 Rickinson, M., Cirkony, C., Walsh, L., Gleeson, J., & Salisbury, M. (2020). Towards Quality Use Of Research 

Evidence In Education Discussion Paper. Melbourne: Monash University. 

What does it mean to use research 
evidence to inform and improve 
teaching practice? 

The terms ‘research-informed’ and ‘evidence-

informed’ are ubiquitous in Australian 

education. The words ‘research’, ‘research-

based’ and ‘evidence’, for example, are used 

a total of 11 times in the Australian 

Professional Standards for Teachers.5  

In research-informed or evidence-informed 

practice, educators are ”integrating 

professional expertise with the best external 

evidence from research to improve the quality 

of practice”.6 That is, research evidence 

complements, rather than replaces 

professional knowledge.  

A common misconception about research-

informed practice is that an educator only 

needs to find the right piece of research to 

tell them what to do. Usually that ‘right-sized’ 

and specific piece of research that gives 

details on how to implement the practice 

does not exist. It is likely that there will always 

be some work involved in adapting research 

evidence to inform classroom practice. 

How research evidence is used and applied in 

Australian school settings is poorly 

understood. While there is a lot of discussion 

about the quality of research – such as the 

reliability, validity and design of research that 

should be used to inform practice – there is 

less conversation and inquiry about what 

constitutes quality use of research in schools.7 

GEMS is one project that aims to increase the 

knowledge about the practice of evidence 

use in Australian schools. The GEMS research 

investigation explored what educators and 

schools actually do and use when they are 

working with professional learning providers 

to engage with research evidence.  

https://evidenceforlearning.org.au/guidance-reports/putting-evidence-to-work-a-schools-guide-to-implementation/
https://www.aitsl.edu.au/docs/default-source/national-policy-framework/australian-professional-standards-for-teachers.pdf
https://www.alliance4usefulevidence.org/publication/evidence-for-the-frontline/
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Evidence mobilisation is a 
deliberate and complex endeavour 
involving multiple stages, 
stakeholders, enablers and 
barriers 

GEMS found that using research to inform 

practice is a deliberate and complex 

endeavour, involving multiple stages and 

stakeholders. In the GEMS research, 

educators commented on the difficulties of 

adapting evidence to their context, and even 

for relatively small and easy changes, there 

was work involved in finding evidence, 

adapting it to the specific classroom or 

school, and monitoring its impact on student 

outcomes.  

GEMS found that evidence mobilisation 

should not be seen as the responsibility of 

individual staff or something that can be 

outsourced to external providers. The process 

is built on what is already happening within 

the school, including school improvement 

processes, organisational structures and 

professional learning initiatives.  

Even when there were professional learning 

providers involved in supporting research 

evidence use in schools, the process is still 

active, social and demanding. GEMS insights 

suggest that educators need to be actively 

and deliberately involved in research use; 

interact with others as part of the process; 

and require complex technical and relational 

skills. 

Enabling conditions, such as the 

characteristics of the research evidence itself, 

the educators, the professional learning and 

education system policies, can influence how 

research is used in schools. GEMS found that 

many of the key enablers of evidence 

mobilisation are school-based factors, which 

can be influenced by school leadership 

teams.  

After six months of evidence mobilisation 

support, educators in GEMS reported 

changes in their knowledge, use and attitudes 

towards using research evidence to inform 

their teaching practice; changes to their 

classroom practice as a result of the evidence 

they were using; and positive changes in 

student outcomes (though some reported it 

was too early to tell definitively).  

Many educators, however, reported that 

school-wide change takes time and is difficult 

to sustain, especially with system pressures to 

improve quickly and prioritise multiple focus 

areas that make it challenging to commit 

sufficient time to deeply embed change. 

The insights in this paper suggest ways to 

embed research use into school processes 

and structures to support sustainability.

 

 

 

Key enablers of evidence mobilisation from the GEMS research investigation: 

• Guidance in finding relevant, high-quality research and adapting it to the school or 

classroom (see Challenge 2) 

• Support from, and discussion with, colleagues; support from school leaders / 

supportive school environment and regular, job-embedded meeting times (see 

Challenge 3) 

• External expertise of professional learning providers (see Challenge 4).  
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Using this paper 

Within this paper, school leaders and those 

that work with them will find challenges, 

insights and supporting resources and tools 

to consider when wanting to deepen the use 

of research evidence in schools.  

Research evidence mobilisation operates 

within the complex environment of schools – 

it is just one part of the ongoing work of 

educators and one aspect of the iterative 

process of school improvement and ongoing 

professional development. As such: 

• School leadership teams, and those 

that work with them, are encouraged 

to use their professional discretion to 

adopt and adapt the insights in this 

paper to the needs of their school, 

students and educators. 

• This paper should be used as an 

ongoing reflection tool rather than a 

definitive guide to be followed step 

by step or used at only one point in 

time. 

School leaders are encouraged to use this 

guide to reflect upon their use of research 

evidence (Challenge 1) and identify the 

specific research evidence mobilisation 

challenge, or combination of challenges, they 

are facing (described in Challenges 2 to 5).  

The information in each section can be used 

to: 

1. Reflect upon the GEMS findings and 

questions related to the challenge to 

consider which aspects of the 

challenge are relevant to the school 

context. 

2. Consider the insights and supporting 

resources and tools presented on 

each challenge to assist in decisions 

about adopting any new or deeper 

ways to use research evidence. 

3. Based on these decisions, implement 

any new or deeper evidence use 

processes in the school (refer to E4L’s 

Putting evidence to work: a school’s 

guide to implementation for more 

information on how to implement 

new initiatives in schools). 

4. After a period of implementation, 

evaluate the school’s use of research 

evidence to identify potential 

improvements or adjustments in 

order to have a greater impact on 

student outcomes (Challenge 5). 

 

 

 

 

A note on evidence strength 

The Australian research on evidence mobilisation in schools is limited. The insights 

in this paper are based on a review of the global and Australian literature (as 

described in the GEMS Research Framework) and a recent study (as described in 

the GEMS Investigation Paper). These insights, therefore, offer suggestions for what 

might work in schools based on E4L’s interpretation of the available evidence. 

  

https://evidenceforlearning.org.au/guidance-reports/putting-evidence-to-work-a-schools-guide-to-implementation/
https://evidenceforlearning.org.au/guidance-reports/putting-evidence-to-work-a-schools-guide-to-implementation/
https://evidenceforlearning.org.au/assets/GEMS/GEMS-Research-Framework.pdf
https://evidenceforlearning.org.au/assets/GEMS/GEMS-Investigation-Paper.pdf
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Challenge 1. Reflecting on research evidence use 

Reflecting upon the use of research evidence 

involves leaders reviewing their school's 

engagement with research evidence, 

considering the school’s organisational 

structures and enabling conditions related to 

evidence mobilisation, and determining what 

level of research use the school needs to 

support its improvement goals.  

This section explores three aspects of 

evidence mobilisation that leaders can reflect 

upon: components, depth, and enablers and 

barriers of evidence mobilisation. Depth is 

the extent to which evidence “meaningfully 

and systematically informs educational 

decisions” through “activities, roles, routines, 

and tools.”8  

School leaders are encouraged to use the 

reflection process in this section to identify 

which of the specific challenges outlined in 

Sections 2 to 5 apply to their context and 

consider the actions they could take to 

deepen their use of research evidence.  

Findings from the GEMS research 
investigation 

Findings from the GEMS Research Framework 

and the GEMS Investigation Paper suggest: 

• There are several components 

involved in implementing and 

evaluating evidence mobilisation in a 

school and these can be thought of 

as research evidence and 

professional learning inputs; school 

implementation processes; and 

student and educator outcomes. 

• ‘Deep’ use of research evidence in 

schools has different dimensions 

including knowledge and attitudes 

about research evidence; identifying 

relevant, high-quality research; 

understanding research evidence; 

participation in and frequency of 

evidence mobilisation; and how 

 
8 Farley-Ripple, E., May, H., Karpyn, A., Tilley, K. and McDonough, K. (2018). Rethinking Connections Between 

Research and Practice in Education: A Conceptual Framework. Educational Researcher, 47(4), 235-245. 
9 Adapted from Farley-Ripple et al (2018). 

research evidence is used in decision-

making.9  

• Deep use of research evidence can 

be characterised by informed and 

critical interpretation of research 

evidence; school-wide participation in 

research evidence use via 

professional collaboration; and 

regular use of research evidence as 

part of regular school practices. 

• A school, and individual educators, 

may exhibit both deep and superficial 

aspects of research use, that is, 

schools and educators can show 

examples of deep use of evidence on 

some dimensions and superficial use 

of evidence in other dimensions. 

• Enabling conditions, such as the 

characteristics of the research 

evidence, the wider system context, 

the school and classroom contexts 

and the educators involved are 

potential influences on evidence 

mobilisation in a school, and can act 

as enablers and or barriers to 

evidence mobilisation. 

A teacher interviewed for the GEMS project, 

describes how research use has deepened in 

their school: 

We looked at research, but it was never in 

the depth that we’re looking at it now … 

There might be an article that the 

principal would send out and say, “This is 

an interesting read,” … [but] it was more 

of an optional extra. … Now it’s actually 

embedded and it’s guiding our practice, 

whereas before it was just something that 

was brought to our attention … [and] we 

didn’t have that collegial discussion about 

it. 

 

 

https://evidenceforlearning.org.au/assets/GEMS/GEMS-Research-Framework.pdf
https://evidenceforlearning.org.au/assets/GEMS/GEMS-Investigation-Paper.pdf
https://journals.sagepub.com/doi/abs/10.3102/0013189X18761042
https://journals.sagepub.com/doi/abs/10.3102/0013189X18761042


 

 

Getting Evidence Moving in Schools (GEMS) | Insights Paper | June 2021 7 

  

Key considerations 

• What are the key components of 

evidence mobilisation in schools that 

a leader needs to consider? 

• What does meaningful use of 

research evidence look like in 

schools? 

• What are the enablers and barriers of 

meaningful use of research evidence? 

Insights 

  Identify which components of 

research evidence mobilisation that 

you need to consider 

• What kind of inputs contribute to 

research evidence use in your school? 

What type of research do you 

mobilise? What type of professional 

learning do you use? 

• How do school-wide processes 

support the use of research evidence 

in your school? How does the school 

mobilise research and research-

informed practice (for example, 

leadership support, staff forums, 

resources)? Does ongoing 

professional learning such as 

coaching and mentoring support 

research use? Which research-

informed practices end up being 

implemented in classrooms? 

• What kind of outcomes are you 

expecting to see related to the use of 

research in your school? Do you 

expect to see examples of research 

adoption and adaptation in 

educators’ knowledge, skills, attitudes 

and practices? What kind of impact 

do you expect to see on formative 

and summative student outcomes? 

• What type of enabling conditions do 

you need to support research 

evidence use in your environment 

such as the characteristics of the 

research itself, the educators, the 

school context and education system 

policies? 

These questions are based on the GEMS 

Research Framework as summarised in Figure 

1. 

 

Figure 1: Components of evidence mobilisation 

 

https://evidenceforlearning.org.au/assets/GEMS/GEMS-Research-Framework.pdf
https://evidenceforlearning.org.au/assets/GEMS/GEMS-Research-Framework.pdf
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Reflect on which aspects of research 

evidence mobilisation in your school   

 are examples of ‘surface’ or ‘deep’  

              evidence mobilisation 

1. What knowledge and attitudes about 

research evidence exist in your 

school? for example, do educators 

believe that using information from 

research will help to improve student 

outcomes? 

2. Do you systematically identify and 

collect high-quality (peer reviewed, 

mobilisation, causal) research 

evidence from multiple sources and 

integrate it with professional 

knowledge? 

3. Do you undertake informed and 

critical interpretation of research 

evidence which goes beyond 

educators only using research that 

accords with their current beliefs? 

4. Is there widespread participation and 

collaboration across educators, 

schools and other relevant 

organisations to ensure multiple 

perspectives shape the design and 

interpretation of research? 

5. Is there regular use of research 

evidence in decision-making, such 

that it is an embedded part of school 

routines and processes? 

6. Is reference made to research 

evidence at appropriate or useful 

points in decision-making, which may 

include when problems are defined, 

when potential solutions are 

identified, and when strategies are 

selected?10 

Examples of ‘surface’ and ‘deep’ evidence 

mobilisation are outlined in Table 1 to 

provide further reflection opportunities for 

school leaders based on the above questions.  

 
10 This list is adapted from Farley-Ripple, E., May, H., Karpyn, A., Tilley, K. and McDonough, K. (2018). 

Rethinking Connections Between Research and Practice in Education: A Conceptual Framework. Educational 

Researcher, 47(4), 235-245. 

Identify the enablers and barriers of 

evidence mobilisation in your school 

• Which of the key enablers of 

evidence mobilisation described in 

Figure 2 are present in your school? 

How could these enablers support 

you to deepen evidence use in your 

school? 

• Which of the key barriers to evidence 

mobilisation described in  Figure 2 

are present in your school? Do these 

barriers relate to a specific 

mobilisation challenge in your 

school? 

Explore the most relevant evidence 

mobilisation challenge to decide 

which actions to take 

• Using your reflections on evidence 

mobilisation components, depth, 

enablers and barriers, identify which 

research evidence mobilisation 

challenge (or set of challenges) is 

relevant to your context. Refer to 

Figure 3 to assist. 

• Explore the insights and supporting 

resources and tools related to that 

challenge (as outlined in Challenges 

2 to 5) to assist in decisions about 

adopting any new or deeper ways to 

use evidence. 

• Implement any new or deeper 

evidence use processes (see Putting 

evidence to work: a school’s guide to 

implementation) and evaluate their 

use to identify potential 

improvements or adjustments (see 

Challenge 5). 

 

 

 

https://journals.sagepub.com/doi/abs/10.3102/0013189X18761042
https://evidenceforlearning.org.au/guidance-reports/putting-evidence-to-work-a-schools-guide-to-implementation/
https://evidenceforlearning.org.au/guidance-reports/putting-evidence-to-work-a-schools-guide-to-implementation/
https://evidenceforlearning.org.au/guidance-reports/putting-evidence-to-work-a-schools-guide-to-implementation/
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Table 1: Examples from GEMS of surface-level and deep research evidence mobilisation 

 Surface Deep 

Knowledge and 

attitudes about 

evidence 

 

 

• Educators’ knowledge of different 

research types is low 

• Evidence-informed teaching is only 

associated with the use of student 

data and not academic research 

• Evidence is associated with well-

known individual researchers rather 

than effectiveness studies or bodies 

of work 

• Educators can refer to concepts involved in 

assessing whether research evidence is of 

high quality or rigor for example, evidence 

hierarchies, systematic reviews, meta-

analyses, internal validity of research 

studies 

 

Identifying relevant, 

high-quality research 

• Few educators personally source 

evidence 

• Educators do not know where to 

find relevant research 

• School has established structures or role 

allocation in place for finding research 

• Educators can describe the processes used 

to source evidence that is specific to their 

focus area 

 

Understanding 

evidence 

• Educators talk in general rather than 

in specific about what evidence they 

use 

• Educators use a range of specific 

protocols/tools for unpacking and planning 

around research for example, thinking 

routines; summarising and presenting 

• Educators can explain key pedagogical 

concepts from the research 

 

Participation in 

evidence 

mobilisation 

• A lack of collaboration among staff 

(for example, teachers working in 

isolation and a lack of sharing of 

research between staff) 

• School has established organisational 

structures to support research use (for 

example, protected meeting times; 

opportunities for lesson observations; 

alignment with school goals) 

• Educators feel that school leaders support 

research evidence use and trying out new 

classroom practices  

 

Using evidence and 

sustaining evidence 

use over time 

• Educators do not use research-

informed practices in the classroom 

• Educators identify difficulties in 

sustaining research use over time 

• Educators can identify the evidence they 

are using in detail, explain the pedagogical 

concept and demonstrate it in a lesson 

 

Decision stage 

• Few educators return to evidence 

sources following implementation 

or when sustaining change 

• School has systems in place for monitoring 

and reflecting on research use 

• School has a system in place for storing 

and organising research evidence 
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Figure 2: Key enablers and barriers identified in GEMS schools11 

Figure 3: Identifying relevant research evidence mobilisation challenges 

 

 
11 The most common enablers and barriers identified by educators in the GEMS Research Investigation. 
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Supporting tools and resources  
 

• If you want to do a more detailed reflection on research evidence use to 
inform classroom practice, see this self-assessment guide for schools on 
evidence-informed teaching from the UK's Chartered College of Teaching. 
It covers awareness, engagement and use of research evidence to inform 
practice. 
 

• If you want to do a comprehensive assessment of engagement with 
evidence, see this interactive, online self-review tool for research 
engagement in schools from the UK's National Foundation for Educational 
Research. It covers engagement with academic research as well as use of 
enquiry to monitor and evaluate school-level approaches. 

 

• If you want to discuss how you use research evidence in your school, see 
the resources from Monash University’s project on research use in schools 
(the ‘Monash Q Project’) that promote discussion and reflection about 
research evidence use, including 'Finding and Using Research and 
Evidence in Practice'. The Monash Q Project's Quality Use of Research 
Evidence (QURE) Framework and Using Research Well in Australian 
Schools report provide further information about improving research use in 
schools. 

 

  

https://discovery.ucl.ac.uk/id/eprint/10106469/
https://discovery.ucl.ac.uk/id/eprint/10106469/
https://apps.nfer.ac.uk/SRT/
https://apps.nfer.ac.uk/SRT/
https://www.monash.edu/education/research/projects/qproject/q-suite
https://bridges.monash.edu/ndownloader/files/25631168
https://bridges.monash.edu/ndownloader/files/25631168
https://researchmgt.monash.edu/ws/portalfiles/portal/320719238/319855344_oa.pdf
https://researchmgt.monash.edu/ws/portalfiles/portal/320719238/319855344_oa.pdf
https://bridges.monash.edu/articles/report/_/14783637
https://bridges.monash.edu/articles/report/_/14783637
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Challenge 2. Embedding research evidence use into 
school improvement processes 

Evidence mobilisation is not a one-off process 

but involves a number of deliberate activities 

to find, understand and apply research 

evidence to the classroom. Having clear and 

embedded processes in place around the use 

of evidence is likely to improve how evidence 

is understood and used within a school. 

This section explores how the stages of 

research evidence mobilisation can be 

embedded into school improvement 

processes.  

 

Findings from the GEMS research 
investigation 

The GEMS research investigation found that: 

• Educators work across several stages 

in order to utilise research evidence 

in schools. These key stages are 

selecting focus areas; identifying 

specific research to support focus 

areas; and understanding and using 

research. 

• These stages are not necessarily 

linear or discrete. For example, 

identifying a focus area might also 

involve an understanding of what 

evidence exists. Stages might 

overlap, especially if educators are 

working on several focus areas at any 

one time. 

• The stages usually occur as part of a 

broader program or approach – 

evidence may be one part of a larger 

professional learning and school 

improvement process and may not 

be the sole focus of that process. 

• The stages often involve multiple 

stakeholders from schools, 

professional learning providers and 

the research community, though 

some schools divide tasks between 

different roles in the school (for 

example, mid-level leaders often take 

responsibility for identifying research 

to support focus areas). 

These findings are summarised in Figure 4.

 

Figure 4: Interactive stages and roles involved in evidence mobilisation from GEMS 
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Key considerations 

• How to embed research evidence use 

across all stages of school 

improvement or implementation 

processes? 

• How to make evidence-informed 

decisions on what to implement (i.e. 

how to select focus areas or a specific 

problem to address, and identify and 

assess research to support that focus 

area or problem of practice)? 

• How to understand and use the 

research to inform classroom 

practice? 

 

Insights 

Consider how to use research 

evidence to inform decision-making 

in each stage of your school  

              improvement or implementation  

              process 

• Does your school use research 

evidence in each stage of your 

improvement or implementation 

processes to inform decision-making? 

• Do you need to deepen your use of 

research evidence in specific stages 

of your improvement or 

implementation processes? 

The E4L improvement cycle contains four 

stages: explore, prepare, deliver and sustain. 

An example of how research can be used in 

each of these stages is outlined in Table 2.  

 

 

 

 

 

 
12 Evidence for Learning's UK partner (the Education Endowment Foundation) has a guide for gathering and 

interpretating data to identify priorities. 

Make evidence-informed decisions 

on what to implement 

• How will your school select a focus 

area or a problem of practice – a 

particular teaching strategy, 

approach or theory that the school 

wants to improve and will mobilise 

research evidence on?  

 

GEMS’ educators selected particular 

focus areas based on whether an 

approach was backed by academic 

research and was likely to meet 

student needs. Their selection 

processes usually involved school 

leaders analysing whole school 

data;12 discussions among groups of 

teachers and school leaders; 

teacher observations, perceptions 

and experiences; and support from 

professional learning providers (see 

Challenge 4). Also consider how 

many focus areas are feasible for the 

school implement and over what 

period of time?  

• How will the school identify research 

to support the focus area? 

GEMS educators most commonly 

accessed written excerpts of articles 

/ books and verbal explanations of 

the research from a professional 

learning provider, with researched 

sourced by a variation of school 

leaders, mid-level leaders, 

professional learning providers and 

teachers. See Table 3 for some E4L 

resources to help identify research. 

• How will the school combine the 

information in the research with 

professional judgement on what is 

likely to work and be feasible to 

implement in the school? See 

Figure 5 for some suggestions on 

how to undertake this process. 

 

 

https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Guidance-Report-Putting-evidence-to-work-a-schools-guide-to-implementation2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Implementation/EEF-Gathering-and-Interpreting-Data-Summary.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Implementation/EEF-Gathering-and-Interpreting-Data-Summary.pdf
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Table 2: An example of how research evidence is used in a school implementation cycle 

 
Examples of using research during E4L implementation stages13 

 

Explore 

Define the problem you want to 

solve and identify appropriate 

programs or practices to 

implement. 

You could use research evidence to: 

• Help specify a tight area of focus for improvement that is amenable 

to change (i.e. select a focus area). 

• Determine a program of activity based on existing evidence of what 

has and hasn't worked before (i.e. identify general research to 

support the focus area). 

• Examine the fit and feasibility of possible interventions to the school 

context (i.e., identify specific research from similar schools to explore 

the focus area). 

 

Prepare 

Create a clear implementation 

plan, judge the readiness of the 

school to deliver that plan, then 

prepare staff and resources. 

You could develop a clear, logical and well-specified implementation 

plan by using specific research evidence to help: 

• Identify critical components of the intervention. 

• Understand the nuance and conditions required for that intervention 

to have the best chance of success. 

• Define realistic and relevant implementation and student outcomes. 

• Inform which new skills, knowledge and strategies that school staff 

may need to implement the intervention. 

 

Deliver 

Support staff, monitor progress, 

solve problems, and adapt 

strategies as the approach is 

used for the first time. 

You could use specific research evidence to support staff, solve 

problems and adapt strategies: 

• Incorporate research-informed strategies into follow-on coaching. 

• Revisit and reflect on the research identified in earlier stages as part 

of structured peer-to-peer collaboration. 

• Use a combination of school implementation data and information 

from the research to tailor, improve and adapt the approach as 

required. 

 

Sustain 

Plan for sustaining and scaling 

an intervention from the outset 

and continuously acknowledge 

and nurture its use 

You could use specific research evidence to inform how to sustain and 

scale the intervention: 

• Explore how similar interventions have been sustained or scaled in 

schools. 

• Return to evidence sources identified in earlier stages following full 

implementation or when sustaining changes to refine or seek further 

clarification. 

 
13 Foundations of good implementation, such as a conducive leadership environment and school climate, are 

important pre-conditions and are described in Putting evidence to work: a school’s guide to implementation. 

https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Guidance-Report-Putting-evidence-to-work-a-schools-guide-to-implementation2.pdf
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Figure 5: Making evidence-informed decisions on what to implement14 

 

Decide how your school will 

understand and apply research 

• How will you introduce or expose 

school staff to the research? For 

example, professional learning 

providers’ explanations; 

demonstration lessons; case studies 

exemplifying the practice; setting pre-

reading or reading during meetings. 

• Which strategies will you use to 

understand the research? For 

example, collaboration strategies to 

unpack particular research articles 

such as thinking routines to prompt 

discussions about what was 

interesting / useful / applicable; 

summarise and present; annotate and 

discuss; sharing opinions and 

experiences about the topic; observe 

and discuss case studies and teaching 

film clips; observe, practice and 

reflect on the relevant skills. 

• How will you plan for using the 

research? For example, creating 

 
14 Based on pages 16 and 17 of the Education Endowment Foundation’s Putting evidence to work: a school’s 

guide to implementation. 

lesson or unit plans or proformas 

together; brainstorming teaching 

activities; aligning evidence to the 

syllabus; sharing resources. 

• How will you encourage teachers to 

carry out the new or adjusted 

practices? For example, team 

teaching; demonstration lessons; 

observations; coaching; reflection on 

student work samples. 

One early career teacher in GEMS explains 

the importance of understanding what 

research looks like in the classroom: 

I will go to [a school leader] and say I don’t 

understand this or I’m not sure what it 

would look like in a classroom, can you 

come and show me.  So, I think that’s big 

too, to show that initiative to say, yes, you 

may have read it, but do you understand 

what it’s actually asking you to do. 

Examples of using the E4L evidence 

summaries are described in Table 3. 

. 

https://educationendowmentfoundation.org.uk/public/files/Publications/Implementation/EEF_Implementation_Guidance_Report_2019.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Implementation/EEF_Implementation_Guidance_Report_2019.pdf
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Table 3: Overview of E4L resources and how to use them well 

 E4L Resource Using it well 

The Teaching and 

Learning Toolkit (the 

Toolkit) 

 

Provides an accessible 

overview of the international 

evidence on teaching for 5–

16-year-olds. The Toolkit 

guides schools towards the 

‘best bets’ for improving 

students’ attainment on the 

basis of research on what has 

(and also what hasn’t) 

worked in the past.  

Each of the 30+ topics 

covered in the Toolkit briefly 

answer four key questions: 

How effective is it? How 

secure is the evidence? What 

are the costs? What should 

your school setting consider? 

The Toolkit is a good place to start when 

considering different evidence-based 

practices. Use it to inform your decision-

making by considering the relative 

strengths and weaknesses of different 

strategies. Think carefully about how a 

generic approach—for example, 

feedback—should be applied in specific 

subjects and contexts.  

Suggestions for use: 

• Consider a snapshot of various 

approaches to help select a focus 

area. 

• Review a summary of the research 

related to a selected focus area. 

• Explore the nuance and variability 

within the approach and reflect on 

the questions for consideration when 

deciding on what to implement. 

Guidance Reports 

 

Provides evidence on key 

school improvement 

priorities—such as improving 

social and emotional 

learning—and goes into 

greater detail than the 

Toolkit. They are based on 

rigorous reviews of the best 

available research evidence. 

This evidence is translated 

into clear and actionable 

recommendations for 

schools. Guidance Reports 

are accompanied by 

additional resources to 

support successful 

implementation, such as self-

assessment tools and 

illustrations of practice. 

Guidance Reports are designed to 

support teachers and school leaders in 

developing their practice. The guidance 

is presented at different levels of detail. 

The summary of recommendations is a 

good place to start, but the more 

actionable insights often sit in the full 

text of the report. Try and see the 

recommendations as a coherent whole 

rather than cherry pick those that you 

intuitively like. 

Suggestions for use: 

• Pinpoint and articulate what should 

be occurring in order for the 

approach to have the best chance of 

success (once a focus area has been 

identified). 

• Review progress on the approach in 

a collaboration discussion with staff 

using some of the supporting tools 

(for example, audit and discussion 

tools).  

 

https://evidenceforlearning.org.au/the-toolkits/the-teaching-and-learning-toolkit/full-toolkit/
https://evidenceforlearning.org.au/the-toolkits/the-teaching-and-learning-toolkit/full-toolkit/
https://evidenceforlearning.org.au/guidance-reports/
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Supporting tools and resources  
 
Selecting focus areas: 
 

• See pages 16 to 18 of E4L’s Putting evidence to work: a school’s guide to 
implementation on defining the problem to solve and identifying 
appropriate programs or practices to implement. 
 

• Teaching Sprints has several protocols related to selecting and clarifying 
new strategies. 

 
Identifying (and assessing) research to support focus areas: 
 

• E4L’s Teaching and Learning Toolkit summarises the evidence on over 30 
approaches. 
 

• E4L’s Guidance Reports provide subject-specific guidance on nine topics 
including literacy and numeracy. 

 

• Australian Education Research Organisation (AERO) has standards of 
evidence and an evidence rubric to support educators to apply the 
standards in their context. 
 

• AITSL’s Informing teaching: navigating and translating education best 
practice outlines five questions to consider on the robustness of research 
evidence. 
 

• Teaching Sprints has some simple ‘starter’ videos explaining research-

informed strategies that could form the starting point of practice 

improvement work.  

 
 

Understanding and using research evidence to inform classroom practice: 
 

• AERO has a research reflection guide to help educators reflect on what 
they have learned from reading a piece of research evidence. 
 

• Monash Q Project and AITSL’s guide entitled Collaborative teaching: 
sharing best practice describes the social processes associated with 
finding, assessing and using evidence. 
 

• Monash Q Project's Teachspace resource provides pointers on using 
research effectively in the classroom. 
 

• Teaching Sprints has several protocols to engage with evidence. 
 

 

 

  

https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Guidance-Report-Putting-evidence-to-work-a-schools-guide-to-implementation2.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Guidance-Report-Putting-evidence-to-work-a-schools-guide-to-implementation2.pdf
https://teachingsprints.com/protocols
https://evidenceforlearning.org.au/the-toolkits/the-teaching-and-learning-toolkit/full-toolkit/
https://evidenceforlearning.org.au/guidance-reports/
https://edresearch.edu.au/standards-evidence
https://edresearch.edu.au/standards-evidence
https://edresearch.edu.au/evidence-rubric
https://www.aitsl.edu.au/research/spotlight/informing-teaching-navigating-and-translating-education-best-practice
https://www.aitsl.edu.au/research/spotlight/informing-teaching-navigating-and-translating-education-best-practice
https://teachingsprints.com/starters
https://edresearch.edu.au/research-reflection-guide
https://www.aitsl.edu.au/research/collaborate/collaborative-teaching-sharing-best-practice
https://www.aitsl.edu.au/research/collaborate/collaborative-teaching-sharing-best-practice
https://www.monash.edu/education/teachspace/articles/how-teachers-can-use-research-effectively-in-their-classroom
https://www.monash.edu/education/teachspace/articles/how-teachers-can-use-research-effectively-in-their-classroom
https://teachingsprints.com/protocols
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Challenge 3. Designing school organisational 
structures to support research evidence use 

Evidence mobilisation does not exist within a 

vacuum, but operates within the context of a 

school’s goals, plans, structures and 

processes.  

Supportive school structures and 

environments are enablers of evidence 

mobilisation in the short-term and assist in 

sustaining evidence mobilisation over the 

long-term. 

This section explores how evidence 

mobilisation can be embedded into school 

culture so that it is sustained over time.  

 

Findings from the GEMS research 
investigation 

The GEMS research investigation found that: 

• Supportive school structures and 

environments are a key part of 

deeper mobilisation. 

• Common enablers of evidence 

mobilisation related to structures 

include support from, and discussion 

with, colleagues; and support from 

school and mid-level leaders. 

• Educators identified as enablers 

“guidance and enthusiasm”, 

“openness to change”, “clear 

direction” and “encouragement” from 

the principal, the executive team and 

instructional leaders. 

• Practices effective in school 

improvement generally (for example, 

strong instructional leadership and 

purposeful collaboration) were also 

identified as enablers to evidence 

mobilisation. 

• Educators identified sustaining the 

change over time as the most difficult 

aspect of using evidence. 

• Even though sustaining change over 

time is difficult, educators believe 

sustainability is more likely to be 

achieved when, amongst other 

things, changes are structurally 

embedded (for example, in school 

organisational structures and 

unit/lesson plans), scaled out across 

staff and (where appropriate) across 

the curriculum/subject areas; and 

there is an expectation and necessary 

resources to support changes into the 

future. 

A provider in the GEMS research described 

the importance of organisational structures 

as: 

We think the number one enabler is … an 

organisational routine and process. 

Otherwise, it will be, “We read something, 

or heard something, and at the end of it 

someone said, ‘You should try something 

out.’”  We really think you need some sort 

of organisational routine or habit whereby 

research mobilisation becomes, “The way 

we do things around here.” I think the big 

answer, for us, about mobilisation is not 

mindset change. Everyone always says, “If 

the teachers had a mindset to want to use 

research [their practice would change].” 

We say, “No, set up an organisational 

routine or process. 
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Key considerations 

• What is the school’s vision for 

evidence-informed teaching? 

• How to support research evidence 

use through school organisational 

structures? 

• How to sustain research evidence use 

over time? 

 

Insights 

Clarify the school’s vision for 

evidence-informed teaching 

• Is there a school-wide vision and 

focus on evidence-informed 

teaching?  

• How is the vision and focus for 

evidence-informed teaching 

communicated to all staff members? 

Is this vision shared across the team? 

• How is research use incorporated into 

school annual implementation plans? 

Is there alignment between focus 

areas and whole-school goals? 

• As school leader, how are you 

promoting and steering the use of 

research evidence to change 

classroom practice?  For example, 

instructional leadership practices 

such as going into classrooms to 

support teachers to try new practices. 

• How will you promote staff 

accountability and engagement in 

relation to using research evidence? 

For example, staff ownership through 

goal-setting; consistent expectations; 

consistent follow-up. 

Implement or refine school 

organisational structures and routines  

   to support evidence mobilisation 

• Is there a team or an assigned role to 

drive the process of evidence 

mobilisation? For example, a role 

such as a Head of Department or a 

Head of Research allocated to 

sourcing and summarising research 

evidence for use by the rest of the 

staff. 

• Is there regular, job-embedded 

meeting time for staff to collaborate 

in order to identify, understand and 

use research evidence? See Figure 6 

for further information on how 

meeting time can be an enabler of 

evidence mobilisation. 

• Is there enough time, over extended 

periods, for school staff to plan and 

process research? For example, 

several weeks for initial planning time 

to prepare (gather research, discuss 

it, plan classroom changes); 

acknowledgement of the time it 

might take staff to build their 

knowledge; how to slowly release 

research evidence over time as to not 

overwhelm the staff. 

• Does your school have a system for 

storing and organising quality 

research evidence that all staff can 

access? 
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Plan how to sustain and scale 

research evidence use 

• Have you committed sufficient time 

and resources to deeply embed 

change on the focus area? 

• Have you planned ‘where to next’ with 

your use of research evidence on the 

focus area? Are there opportunities to 

scale it to other areas of classroom 

practice or school improvement? 

What is required to achieve this? 

• Are you able to respond to 

challenges in using research 

evidence? How are you addressing 

some of the common barriers to 

evidence mobilisation (see Challenge 

1)? Do you have contingency plans 

for any changes across the school that 

may disrupt research evidence 

mobilisation (for example staff 

turnover)?  

• How are you evaluating your use of 

research evidence (see Challenge 5)?  

 

Supporting tools and 
resources  
 

• See pages 38 to 40 of 
E4L’s Putting evidence 
to work: a school’s 
guide to 
implementation on 
sustaining and scaling 
an intervention. 
 

• Monash Q Project's 
open access book 
chapter provides a 
ready-to-adapt school 
policy template on 
Using Research to 
Improve Practice. 

 

 

 

 

 

 

Figure 6: Examples from GEMS on how meeting time can be an enabler of research use 

 

 

 

  

https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Guidance-Report-Putting-evidence-to-work-a-schools-guide-to-implementation2.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Guidance-Report-Putting-evidence-to-work-a-schools-guide-to-implementation2.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Guidance-Report-Putting-evidence-to-work-a-schools-guide-to-implementation2.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Guidance-Report-Putting-evidence-to-work-a-schools-guide-to-implementation2.pdf
https://www.taylorfrancis.com/chapters/oa-edit/10.4324/9781003025955-32/using-research-evidence-improve-practice-mark-rickinson-lucas-walsh-mandy-salisbury-joanne-gleeson-connie-cirkony
https://www.taylorfrancis.com/chapters/oa-edit/10.4324/9781003025955-32/using-research-evidence-improve-practice-mark-rickinson-lucas-walsh-mandy-salisbury-joanne-gleeson-connie-cirkony
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Challenge 4. Working with professional learning 
providers to support research evidence use 

Many schools have an overall approach to 

enhancing teaching quality via professional 

learning. The meaningful use of research 

evidence should be part of this approach.  

This section talks about when and how to 

engage with professional learning providers 

to support the meaningful use of research 

evidence in your school.15 It focuses on 

comprehensive forms of professional learning 

that embeds the use of research evidence, 

rather than one-off or ‘light-touch’ forms of 

training on research-informed practices found 

to be insufficient for changing educator 

practice and improving student outcomes.16 

You do not have to work with an external 

provider – you may decide to support 

professional learning by leveraging internal 

resources, expertise and processes. While this 

section is focused on using external 

providers, you can apply the insights on 

identifying the support needed and the 

features of effective professional learning to 

internal professional learning approaches. 

 

Findings from the GEMS research 
investigation 

The GEMS research investigation found that: 

• External expertise is a key enabler of 

research evidence mobilisation. 

• Professional learning providers can 

play various roles in supporting 

schools to use research evidence.  

• Educators value the support and 

expertise of professional learning 

providers in assisting them to utilise 

research evidence.  

 
15 Research evidence mobilisation is only one part of how professional learning providers work with educators 

to support school improvement, quality teaching and enhance student outcomes. Refer to page 32 of Putting 

evidence to work: a school’s guide to implementation for a broader discussion about how professional learning 

fits into school improvement processes. 
16 See Lord, P., Rabiasz, A., Roy, P., Harland, J., Styles, B. and Fowler, K. (2017). Evidence-based literacy support: 

the ‘Literacy Octopus’ trial Evaluation Report and Executive Summary. London: Education Endowment 

Foundation. 
17 Refer to the GEMS Investigation Paper for more information on these findings. 

• Reported benefits of having access to 

the external expertise of a 

professional learning provider 

include their ability to explain 

concepts from the research; provide 

feedback and confirm whether an 

approach is the ‘right’ one to take; 

provide an external perspective and 

knowledge of what has worked in 

other schools; and facilitate networks 

or collaboration with other schools.  

• Even with the involvement of 

professional learning providers, 

evidence mobilisation is (still) active, 

social and demanding for educators -

– the ‘heavy lifting’ involved in 

evidence mobilisation is often done 

collaboratively between schools and 

providers. 

• There is a tension between drawing 

on external expertise where 

appropriate and developing too 

much reliance on external expertise.17 

 

A school leader in the GEMS project 

describes how curated lists supplied by the 

provider saved time, made the process to 

identify research less overwhelming and 

increased the quality of research they 

accessed: 

[The provider’s site has] areas where you 

can get into and find [research], so the 

fact they’ve filtered out some research, 

that has been a big thing … Before, I 

would have put a google search in, and 

then come up with a million things and 

then read about four them and go, ‘Well 

this is all too much for me; I haven’t got 

https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Guidance-Report-Putting-evidence-to-work-a-schools-guide-to-implementation2.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Guidance-Report-Putting-evidence-to-work-a-schools-guide-to-implementation2.pdf
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/the-literacy-octopus-communicating-and-engaging-with-research/
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/the-literacy-octopus-communicating-and-engaging-with-research/
https://evidenceforlearning.org.au/assets/GEMS/GEMS-Investigation-Paper.pdf
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time to go through all of this,’ and even 

I’m not expert enough to know if it’s good 

research or bad research or just someone 

trying to sell something. But [the provider 

has] already done that and I know that I 

could go on their site, click on something 

and that would give me a bit more of an 

idea of where you’re going. 

 

Key considerations 

• How do you identify what kind of 

support your school needs from 

professional learning providers in 

relation to research evidence 

mobilisation? 

• How do you select a professional 

learning provider or approach to 

support your school’s current and 

desired use of research evidence? 

• How do you work with the 

professional learning provider 

without becoming overly reliant on 

them? 

 

Insights 

Identify what kind of support you 

need from professional learning 

providers in relation to the use of  

              research evidence 

• Which stage(s) and or structures 

related to research evidence use do 

you need support with? (i.e., selecting 

focus areas; identifying specific 

research to support focus areas; 

understanding and using the 

research; and or using school 

organisational structures to assist with 

research mobilisation). 

• Are you looking for support on 

specific capability-building related to 

teaching strategies and resources for 

particular focus areas (for example, 

relatively codified strategies and 

resources to support specific 

components of literacy teaching)? Or 

general capability-building to 

enhance leadership and 

organisational structures across the 

school (for example, improvement 

cycles)? Or something in-between 

(for example, whole-school 

mathematics leadership within 

schools)? 

Select a professional learning 

provider or approach that supports  

   the use of research evidence 

• How does the provider or approach 

support use of research evidence 

across each of the stages (i.e., 

selecting focus areas; identifying 

specific research to support focus 

areas; understanding and using the 

research)? Do they also provide 

support for using school 

organisational structures to assist with 

research mobilisation? 

• How does the provider or approach 

support the dimensions of deep 

evidence mobilisation? For example, 

do they build school capacity to 

undertake informed and critical 

interpretation of research evidence; 

encourage school-wide participation 

in research evidence use; and help 

embed regular use of research 

evidence as part of regular school 

practices? 

• Does the provider or approach 

incorporate the features of effective 

professional learning as described in 

Table 4? These features were used to 

select the professional learning 

providers used in GEMS. 
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Table 4: Features of effective professional learning 

 Features of effective professional learning 

used to select GEMS providers18 

 Being content focused 

Focused on teaching strategies 

associated with specific curriculum 

content such as maths, science, or literacy 

• Focused, or allowed a focus, on 

improving classroom practice related to 

evidence-informed literacy and numeracy 

strategies 

 Incorporating active learning 

Engaging teachers directly in designing 

and trying out teaching strategies, and 

experiencing the same style of learning 

they are designing for their students 

• Required schools to commit to implement 

the lessons from the professional learning 

in the school context, with some providers 

requiring participation of leadership 

teams in the professional learning 

 Supporting collaboration 

Creates space for teachers to share ideas 

and collaborate in their learning, often in 

job-embedded contexts 

• Supported the use of protocols and tools 

to encourage focused, evidence-informed 

discussions among educators 

• Facilitated networks and collaboration 

between schools 

 Using models of effective practice 

Providing teachers with a clear vision of 

what best practices look like by using 

practical examples, models and modeling 

• Demonstrated how research could be 

applied in the classroom 

• Supported the development of school 

structures to enable better evidence use 

 Providing coaching and expert support 

Sharing expertise about content and 

evidence-based practices that are focused 

on teachers’ individual needs 

• Provided guidance for finding research 

and explained concepts from research 

• Provided support and confidence for 

whether an approach was the ‘right’ one 

to take based on evidence, expertise and 

experience in other schools 

 Offering feedback and reflection 

Built-in time for teachers to think about, 

receive input on, and make changes to 

their practice by facilitating reflection and 

soliciting feedback 

• Responded to real-time assessment data 

about the needs of participating 

educators and their students 

• Provided feedback on implementation 

processes within the school 

 Being sustained in duration 

Providing adequate time to learn, 

practice, implement, and reflect on new 

strategies to facilitate changes in practice 

• Supported educators (whether face-to-

face or online) over a sustained period (8-

10 days over at least six months) during 

the school year 

 
18 Features of effective professional learning used to select GEMS providers were based on a current 

articulation of the research by Darling-Hammond, L., Hyler, M. E. and Gardner, M. (2017). Effective Teacher 

Professional Development. Palo Alto, CA: Learning Policy Institute. 

https://learningpolicyinstitute.org/sites/default/files/product-files/Effective_Teacher_Professional_Development_REPORT.pdf
https://learningpolicyinstitute.org/sites/default/files/product-files/Effective_Teacher_Professional_Development_REPORT.pdf


 

 

Getting Evidence Moving in Schools (GEMS) | Insights Paper | June 2021 24 

Consider how to work with a 

professional learning provider on  

  research evidence mobilisation 

• How will you work with the 

professional learning provider? Will 

the provider guide and facilitate the 

school’s user of research evidence 

(provider-facilitated)? Or will they 

more directly lead (provider-

directed)?  

 

You might consider who drives the 

selection of focus areas; who will 

usually source the research evidence; 

who facilitates building educator 

understanding of the evidence; and 

who leads the examples of how to 

apply the evidence to classroom 

practice. Examples of provider-

directed and provider-facilitated 

support in GEMS are described in 

Figure 7. 

• What activities will the professional 

learning provider do to support 

research use at each stage? For 

example, will you trust the provider to 

provide all the high-quality research, 

or will you explicitly build leaders’ and 

or teachers’ ability to conduct their 

own rigorous assessments of the 

quality of research evidence? Other 

examples are provided in Figure 8. 

• How long will you continue to work 

with the provider (and have the 

resources to do so)? When will you be 

ready to shift to using internally driven 

processes to sustain evidence use?  

 

Figure 7: Examples of provider-directed and provider-facilitated support in GEMS 
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Figure 8: Examples of provider support supplied in the GEMS schools across each stage of 
evidence mobilisation 

 

 

 

Supporting resources  

• Effective professional learning -- insights into the features of effective 
professional learning from a synthesis of 35 studies. 
 

• Implementation theme – professional development from the Education 
Endowment Foundation’s guidance report on Putting Evidence to Work: A 
School’s Guide to Implementation – recommendations on how professional 
development can help implement programs and practices in schools. 

 

 

  

https://learningpolicyinstitute.org/sites/default/files/product-files/Effective_Teacher_Professional_Development_REPORT.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Implementation/Professional-Development-Summary.pdf
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Challenge 5. Evaluating research evidence use 

It is important to monitor and evaluate 

whether evidence mobilisation is helping 

achieve a school’s goals. The GEMS Research 

Framework can be used support the planning 

and enactment of evaluations of initiatives 

focused on evidence mobilisation in schools, 

particularly ones involving professional 

learning. 

This section explores how research evidence 

mobilisation can be evaluated using the 

GEMS Research Framework and lessons from 

the GEMS research investigation. It covers 

evaluation of research mobilisation as a 

process in itself and whether it is achieving 

the desired educator and student outcomes 

related to a specific focus area. 

 

Findings from the GEMS research 
investigation 

The GEMS research investigation found that: 

• Very few educators or schools 

indicated they had aggregated 

pre/post assessment data to monitor 

and evaluate the impact of changes 

(though they reported observations 

of student learning improvements). 

• Some educators discussed teacher-

created formative or summative 

assessment tasks (sometimes 

including a pre/post element) and 

many school leaders were waiting to 

see impacts within standardised or 

validated assessment tool data (for 

example, Year 3 and 5 NAPLAN data). 

• Some educators mentioned feedback 

from families or members of the 

broader school community. 

• Some educators said enablers of 

evidence mobilisation included 

having appropriate pre- and post-

assessments for measuring impact 

and seeing that an intervention was 

successful in their own classes. 

Educators reported that seeing that a 

change is improving student 

outcomes, made it more likely for 

evidence-informed teaching 

strategies to be sustained. 

• Reflection on previous changes was 

important for some educators in 

determining their next steps. 

Gathering student data and then 

talking about what worked well and 

what could be changed next time was 

seen as better professional practice 

than neglecting to talk about how a 

program or intervention was received 

after it is implemented. 

• Monitoring of impact is an area where 

professional learning providers and 

other stakeholders could potentially 

provide greater assistance to schools. 

A school leader in the GEMS project 

describes how they evaluate the use of 

specific research evidence: 

I think we try and provide a range of 

evidence, and then try prototypes of 

things to see what has impact.  We do 

collect a lot of data to see what’s having 

an impact and what doesn’t have impact. 

We do a lot of pre and post. Not all 

research evidence will work in every 

context, and we’re aware of that, but we 

want our teachers to have that toolbox to 

draw from based on their experience, 

their expertise, their passion, and then 

also what works in our context. 

 

Key considerations 

• What does the school need to 

understand about the impact of 

research evidence mobilisation, 

including educator outcomes, 

student outcomes and the ways to 

improve? 

• What data should the school collect 

to understand the impact, influence 

and ways to improve research 

evidence mobilisation? 

• How should the school use the data 

collected to inform what to do next in 

relation to evidence mobilisation? 
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Insights 

Decide what the school wants to 

understand about the impact,  

   influence and ways to improve  

                research evidence mobilisation 

• What kind of impact of evidence 

mobilisation do you want to see on 

educators’ knowledge, attitudes and 

practices? For example, educators’ 

knowledge about specific research 

concepts, practices and methods; 

general attitudes towards using 

research; use of specific research-

informed practices in the classroom 

and decision-making. 

• What kind of impact of evidence 

mobilisation do you want to see on 

formative and summative student 

outcomes? Are there specific 

outcomes and progress based on the 

focus areas that you want to see? 

• What are the key components of 

evidence mobilisation in your school 

that are important to consider as part 

of an evaluation (see Figure 1)? What 

implementation outcomes are you 

hoping to see in relation to these key 

components?19 What do you want to 

understand about the influence of 

these different components in the 

mobilisation process?  

• How will you identify ways to improve 

the effectiveness of the research 

evidence mobilisation processes in 

light of these impacts and influences? 

For example, how will you explore 

and develop enabling conditions that 

can support future work in this area? 

Collect multiple sources of data to 

understand the impact, influence and 

ways to improve evidence  

              mobilisation 

• What data do you need to collect to 

understand the impact on the 

educator and student outcomes 

identified? 

Tip: Using data collection methods 

that are specific are more informative. 

For example, surveys and interviews 

can be more valuable when questions 

hone in on educators’ knowledge, 

attitudes or practices relating to very 

specific aspects of literacy or 

numeracy teaching. 

• What data do you need to collect to 

explore the influence of different 

components in the research 

mobilisation process? 

Tip: Using a combination of data 

collection methods is recommended. 

For example, observations of 

educators can help identify concrete 

classroom practices to explore in 

more detailed interviews with those 

same educators. 

• What information do you need to 

collect to identify ways to improve the 

effectiveness and impact of the 

research mobilisation process? 

Tip: Consider the influences of the 

different components in the research 

mobilisation process as well as the 

supporting conditions in the school. 

Table 5 describes the data collected in the 

GEMS research investigation to answer these 

types of questions about evaluating research 

evidence mobilisation. 

Use the data to inform priorities about 

next steps in relation to evidence  

  mobilisation 

• Use the information collected to 

reflect again on research evidence 

use in the school (see Challenge 1). 

• Use the data collected to identify 

priorities for new focus areas and 

school improvement (see the 

Education Endowment Foundation’s 

Gathering and interpreting data to 

identify priorities to assist).

 
19 Implementation outcomes are the implementation goals a school wants to achieve throughout a change 

process. They might include fidelity to design and school staff acceptability. See page 25 of Putting evidence to 

work: a school’s guide to implementation for more information. 

https://educationendowmentfoundation.org.uk/public/files/Publications/Implementation/EEF-Gathering-and-Interpreting-Data-Summary.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Implementation/EEF-Gathering-and-Interpreting-Data-Summary.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Guidance-Report-Putting-evidence-to-work-a-schools-guide-to-implementation2.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Guidance-Report-Putting-evidence-to-work-a-schools-guide-to-implementation2.pdf
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Table 5: Examples of data collected in the GEMS research investigation 

 Research methods Examples 

 
Impact on 

educator 

outcomes 

• Survey of school staff (pre and post) 

• Interviews with school staff  

• Observation of teachers during 

classroom practice 

A pre and post survey of school staff to 

gather quantitative and qualitative 

feedback on educators’ knowledge, skills, 

attitudes and practices relating to the use 

of research. 

 
Impact on 

student 

outcomes 

• Teacher observations of student 

progress 

• Feedback from students, families and 

broader school community members 

• Formative, summative and 

benchmark student assessment data 

Aggregated student assessment data or 

work samples linked to the specific focus 

areas of research-informed practice to 

gain insights into the formative impacts 

on students. 

 
Influence of the 

components of 

evidence 

mobilisation 

• Classroom observations 

• Document analysis of research 

evidence used in schools and within 

professional learning approaches 

• Survey of school staff (pre and post) 

• Interviews with school staff 

• Observation of professional learning 

sessions and interviews with 

professional learning providers 

An observation of classroom practice or 

staff meetings to understand how 

research is used in practice (either as part 

of teacher decision-making during 

lessons or to inform discussions during 

staff meetings and planning time) and the 

how the nature of school and classroom 

contexts impacts on evidence 

mobilisation. 

 
Ways to 

improve 

evidence 

mobilisation 

• Survey of school staff (post) 

• Interviews with school staff  

• Observation of professional learning 

sessions and interviews with 

professional learning providers 

Interviews with school staff to generate 

qualitative data about educators’ 

perceptions of professional learning; 

impact on their knowledge, skills, 

attitudes and practices; how they have 

been able to mobilise the research 

evidence in practice and ways to improve 

evidence mobilisation. 

 

 

Supporting resources  

• The GEMS Research Framework contains more support for the planning 
and conduct of evaluations of initiatives focused on research mobilisation. 
 

• See pages 25-26 of E4L’s Putting evidence to work: a school’s guide to 
implementation for information about identifying implementation and 
student outcomes for interventions. 
 

• Monash Q Project's Quality Use of Research Evidence (QURE) Framework 
and Research and Evidence Use Survey provide further potential resources 
for evaluating research use in schools. 

https://evidenceforlearning.org.au/assets/GEMS/GEMS-Research-Framework.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Guidance-Report-Putting-evidence-to-work-a-schools-guide-to-implementation2.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Guidance-Report-Putting-evidence-to-work-a-schools-guide-to-implementation2.pdf
https://researchmgt.monash.edu/ws/portalfiles/portal/320719238/319855344_oa.pdf
https://bridges.monash.edu/articles/report/_/14445663
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