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Commentary 
KindyLinQ 

Evaluation Summary 
 

KindyLinQ is a facilitated playgroup program for three-year-old children and their families that is 

designed by Queensland Department of Education (DoE) and adapted from the West Australian 

KindyLink program. It aims to encourage families with children at-risk of experiencing developmental 

vulnerability to view Kindergarten provision, at age four, as an option for them. 

KindyLinQ has a flexible delivery model to enable schools to tailor the program to suit their local 

context, but requires the implementation of six key principles:   

1. Attended by three-year-old children who must be accompanied by an adult parent or guardian 

2. Delivery of a minimum of six hours of teacher-facilitated playgroup per week  

3. Employment of community worker (Early Years Support Coordinator [EYSC]) to support the 
delivery of the program and build community partnerships 

4. Delivery in schools with oversight of the School Principal 

5. A remit to address the education and engagement needs of both children and their caregivers 

6. Provision at no cost to families. 

KindyLinQ is being piloted from 2020 to 2022 in 40 Queensland government schools based in 

communities characterised by a diversity of socio-economic disadvantage and high levels of 

developmental vulnerability. As part of this pilot, the DoE commissioned Evidence for Learning (E4L), 

in partnership with the University of Queensland, to conduct an evaluation of KindyLinQ to assess the 

key implementation outcomes of the pilot program. 

Data collection for the evaluation was conducted from the 40 pilot sites during 2021 and involved 120 

school staff responsible for delivery of KindyLinQ, 174 parents/guardians, 167 children and 8 regional 

office staff. The delivery of KindyLinQ was subject to disruptions due to Covid-related temporary 

school site closures and infection management access restrictions. 

The pilot evaluation found that: 

1 
KindyLinQ demonstrated promising findings for engaging families and supporting 

pathways to Kindergarten. 

Across the 40 sites the maximum number of family registrations was 490 (Term 2) with a 

minimum of 390 (Term 4) and an average of 10 families per site. The characteristics of 

the families registered indicated that the program successfully engaged families from 

diverse backgrounds and those with a higher risk of experiencing developmental 

vulnerability. On average, schools reported that three-quarters of children registered for 

KindyLinQ in 2021 were enrolled in Kindergarten programs in 2022.  

Despite strong registration and Kindergarten pathways, the target of 50% attendance for 

all registered families was achieved by only 27.5% of schools and the average attendance 

per week per school was 42%. Attendance may have been impacted by Covid-19. There 

was a significant decline in attendance in the number of families from culturally and 

linguistically diverse families from Term 1, 2021 to Term 4, 2021. There was a significant 

increase in the number of children identified as having a disability from Term 1, 2021 to 

Term 4, 2021 possibly reflecting early detection as a result of attendance. 
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Stakeholder satisfaction and perceived value of KindyLinQ was very high. 

The response to KindyLinQ of key stakeholders was overwhelmingly positive with the vast 

majority expressing high satisfaction and strong valuing of the program.  

Participating families described a large range of ways in which KindyLinQ was supporting 

them and providing opportunities for their children through social connection and 

educational support. Children’s accounts also captured the importance of social 

connection and enjoyment of learning afforded, with analysis identifying important 

connections between learning at home and in KindyLinQ. 

KindyLinQ teachers and EYSC similarly identified satisfaction with the program and its 

value for social connection and learning. School leaders expressed a desire for the 

program to be continued beyond the pilot and a willingness to not only support, but also 

contribute financially, to ensure the continued running of the program. 
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Delivering KindyLinQ was feasible with some opportunities for improvement. 

The data collected indicates that KindyLinQ program is highly feasible.  

Fidelity with the prespecified program delivery criterion was 97.5% across schools, with all 

KindyLinQ schools offering a minimum of six hours of KindyLinQ per week, all schools 

successfully recruiting a KindyLinQ Teacher and EYSC, and 92.5% of schools registering 

at least 20% families from identified sub-populations with a higher risk of vulnerability. 

There was lower fidelity to the prespecified criteria for staff to have strong knowledge of 

early childhood development and learning and early childhood pedagogy when calculated 

based on qualification or prior experience in ECEC. For example, only 55% of KindyLinQ 

schools had a KindyLinQ teacher who indicated qualifications or prior experience in 

ECEC. Few of those in the EYSC role identified with the cultural backgrounds of attending 

families. 

Strengths of the KindyLinQ program were the provision of a flexible, play-based program 

for children facilitated by a teacher; the opportunity for parents to engage in a dual-

generational learning model; and the ability to create positive, trusting relationships 

between families and schools, and links with community organisations, including 

Kindergarten programs. 

Key challenges were the difficulty in recruiting and sustaining attendance of target 

families; staff resourcing for planning and community engagement; and how to facilitate 

positive engagement with and between families and the broader community.  

Opportunities for improvement include providing supports and resources for increased 

promotion of the KindyLinQ program; increased resourcing of staff time and infrastructure; 

and building community networks for knowledge sharing and enhancing staff capabilities. 

Following this promising early evidence of positive changes in family engagement and supporting 

pathways to Kindergarten, there is merit in proceeding with a trial or further evaluation that includes a 

measurement of program impact on child outcomes. 

Unanswered questions  
 

• Impact on child outcomes: The pilot evaluation focuses on short-term outcomes across a single 

year. While rates of intention for Kindergarten were high, it is not possible to establish within the 

current evaluation whether or how many of these families would have enrolled in Kindergarten in 

the absence of the KindyLinQ program. Whether KindyLinQ has a direct positive effect on child 

learning and development outcomes is also outside the scope of this evaluation.   
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• Impact on family outcomes: During the pilot evaluation, family reports were only collected within 

a single timepoint (Term 2-3). Baseline data of family’s intentions for Kindergarten prior to 

participating in the KindyLinQ program was therefore not available. As such, change across time 

for families in outcomes related to Kindergarten intentions was outside the scope of this 

evaluation. Direct assessment of parental capabilities impacted by KindyLinQ, a medium-term 

outcome, was also outside the scope of the evaluation. 

• Impact on other children and families: We do not know if there was a notable cohort of families 

who either provided only partial data, or did not provide data, that may have changed the findings 

of the pilot evaluation. While response rates were strong and higher than originally anticipated 

(170 reports from family participants compared to 120 estimated), these families were not 

randomly selected and are likely to have some potential biases. For example, families that were 

unhappy, disengaged or withdrew from the program or that were from non-English speaking 

backgrounds may not have been approached or chosen to participate. 

• Quality and perspectives of broader stakeholders: We do not know to what extent the variation 

in KindyLinQ session content and quality, such as the specific teaching and family engagement 

activities employed by KindyLinQ teachers, impacted the outcomes. We also do not know whether 

perspectives from non-KindyLinQ schools, other teachers in KindyLinQ sites, community 

organisations or other ECEC sector stakeholders would have changed information on the 

program’s satisfaction, perceived value and feasibility beyond what was gathered from KindyLinQ 

school staff, DoE regional officers, and families and children participating in KindyLinQ. 

Considerations  
 

This section discusses implementation considerations for school-facilitated, play-based programs 

more widely, rather than KindyLinQ specifically. The insights from the process evaluation of this pilot 

contributes to wider learnings about designing and delivering these kinds of early learning programs.  

 

 

 
• School staff play an important role in encouraging families to register and 

regularly attend early learning programs such as KindyLinQ. Many schools 

undertake extensive promotion, outreach and other communication activities 

to build trusted, positive relationships with families to encourage strong 

engagement in these programs, such as personal contact with school 

families, community advertising including letterbox drops, social media 

promotion, engaging community networks, and visiting community groups 

and hubs. Some schools could use more direct and personal contact with 

families, beyond the school setting, to recruit and encourage ongoing family 

engagement in KindyLinQ-style programs. 

• Schools should consider which approaches, activities, adaptations and or 

additional supports they will make available to minimise barriers to 

participation and be responsive to issues facing children and families from 

vulnerable backgrounds. Of particular importance is the need to engage and 

seek contributions from culturally and linguistically diverse families. 

KindyLinQ schools noted the importance of: reflecting family interests and 

needs in the program content; focussing on language development or social-

emotional needs; ensuring take-home resources and snacks were free; 

celebrating days of cultural significance; engaging with local community 

organisations for advice on resources; and, liaising with allied health 

services.  

 

 

Schools 
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• The role and identity of community workers play an important part of 

engaging and sustaining participation in early learning. As the cultural identity 

of these staff members is important in gaining trust of more vulnerable 

families,1 schools should carefully consider how to recruit, retain, structure 

and support these roles with appropriate capability building and time for 

community networking as well as engagement with families and children. 

• Schools should foster positive working relationships with community 

organisations, especially local Kindergarten programs to create pathways for 

children and families. Programs like KindyLinQ also provide opportunities for 

early identification and intervention for children with disability, with potential 

for schools to work with health services to provide supports that that might 

significantly improve children’s educational trajectories. 

 

 • Systems should consider the amount of resourcing required for school 

staff to successfully design responsive learning activities, liaise with 

community organisations and health services, and recruit and sustain the 

attendance of families who are ‘hard to engage’. This type of work usually 

requires more non-contact hours than traditionally allotted for both 

teaching and community worker roles. 

• Capability building is critical in any professional workforce and is an 

important element in the provision of high-quality early learning and family 

engagement initiatives. Systems should consider how to systematically 

build the capabilities of new and existing staff in relation to early learning 

frameworks and pedagogies, cultural engagement, dual generational 

learning models and community engagement. 

• When planning how to scale early learning programs, systems should 

consider the supply of qualified and experienced teachers and community 

workers. Recruiting and retaining qualified teachers and community 

workers with ECEC experience may be a challenge given current 

shortages and the amount of turnover in this field. It may be necessary to 

recruit teachers and community workers without an ECEC specialisation 

and provide them with high-quality resources and professional learning.  

• Systems should consider how to support equity of access and provision 

for families from diverse backgrounds and those with a higher risk of 

experiencing developmental vulnerability. This support may involve 

funding the co-design of localised solutions to address the context-

specific underlying causes of poor attendance to programs like 

KindyLinQ. It also may involve the provision of alternative pathways to 

Kindergarten and school for families that do not have an available, 

accessible or acceptable local option for four-year-old preschool 

(including for parents who prefer to attend a program with their child). 

• Systems should measure the impact of programs like KindylinQ on child 

and family learning, development and wellbeing outcomes over time and 

in comparison to the absence of such programs and or other early 

learning and family engagement initiatives. 

 

 

1 See for example, Gide, S., Wong, S., Press, F., & Davis, B 2021, Cultural diversity in the Australian early childhood education 

workforce: What do we know, what don’t we know and why is it important?. Australasian Journal of Early Childhood, vol. 47 

no.1, pp. 48-61. 
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