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Introduction  
With the COVID-19 pandemic continuing to be a 

source of uncertainty for schools, students and 

families, many systems are looking to 

approaches that will ensure students are not 

disadvantaged by extended periods of home-

supported learning.   
 

Implementing tutoring for students is one such 

approach that has been effective in accelerating 

learning in other circumstances and is being used 

in Australia and internationally to respond to 

interruptions to onsite schooling as a result of 

COVID-19.  

 

What does this guide cover?  
 

This guide is designed to support school 

leadership teams to implement, monitor, review 

and adapt tutoring interventions in schools in 

order to improve student learning outcomes. 

 

It has been developed by Evidence for Learning 

drawing on current research of our UK partner 

the Education Endowment Foundation (EEF). 

 

Given the variation to tutoring initiatives, both at 

the jurisdictional level and between schools, this 

guide has been developed to apply to various 

tutoring approaches – one to one or small-group 

tuition, online or in-person – and takes into 

account that schools are at different stages of 

their tutoring implementation journey.   

 

Within this guide, school leadership teams will 

find summaries of the evidence relevant to 

tutoring; implementation recommendations drawn 

from the evidence; considerations for monitoring 

and evaluating their approach; and illustrations of 

how schools may implement tutoring.  

 

This information provides school leadership 

teams with indications of what is most likely to 

work based on the current evidence available.  

 

How to use this guide 
 

Implementation is not always a linear process 

and should be treated as iterative and continuing. 

As such, this guide should be used as an 

ongoing reflection tool rather than a recipe book 

to be followed step by step or used at only one 

point in time. School leadership teams are 

encouraged to use their professional discretion 

and expertise to adopt and adapt the evidence, 

questions, considerations, and illustrations in this 

guide to the needs of their school and students. 

 

School leadership teams should use this guide to 

identify specific implementation challenges they 

are facing and read one of the four sections 

based on those challenges – the guide is not 

intended to be read end-to-end as some 

information is repeated between sections.  

 

The information in each implementation 

challenge section can be used to: 

• Reflect upon the questions highlighted for 

each stage of implementation to consider 

how to develop and monitor the 

implementation of tutoring in a school.  

• Consider the evidence summaries on tuition 

and best practices in tutoring and topics 

relevant to implementing tutoring to assist in 

decisions about any adaptations to make.  

• Review, refine and adapt tutoring 

implementation plans and actions by 

combining the information in this guide with 

local expertise about the school’s key 

priorities and the needs of students. 

• Explore the additional resources and support 

available on specific topics of interest as 

required. 

 

 

 

https://evidenceforlearning.org.au/
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The evidence that underpins this guide 

 
 
This guide is underpinned by the best available research on effective implementation, 
drawing on a synthesis of global studies conducted by the Education Endowment Foundation and 
distilled into six recommendations for school leaders.  
 
These recommendations are published in Evidence for Learning’s Guidance Report ‘Putting evidence to 
work: a school’s guide to implementation’. 
 
The six recommendations are referred to throughout this guide, beginning with the two underlying 
‘foundations’ and then organised into four stages of implementation: ‘Explore’, ‘Prepare’, ‘Deliver’ and 
‘Sustain’ (Education Endowment Foundation, 2020a).  
 
These evidence-based stages of implementation are agnostic and can be applied to school improvement 
on many topics including curriculum, assessment, and tutoring. In this guide, these stages are used to 
help school leadership teams reflect upon the elements essential to tutoring as they consider the 
implementation of their chosen approach. 
 
Alongside the evidence on implementation, this guide summarises the best available research on 
tutoring. The evidence base on one to one tuition and small group tuition is drawn from Evidence for 
Learning’s Teaching and Learning Toolkit which synthesises rigorous global studies on specific topics.  
 
In addition, best-practices in tutoring approaches are included from research occurring in the UK through 
the National Tutoring Programme as this work has been conducted with reference to tutoring in a COVID-
19 environment.  
 

 

Where to start  
 
 
Review the introduction and the evidence:  

• Tutoring: understanding the evidence (page 6)) 

• Implementation: understanding the evidence (page 7) 

• Responding to a challenge of implementation (page 1010) 
 

Then:  

• Determine the most appropriate implementation challenge (page 11) and skip to the relevant section 
of this guide – you don’t need to read the entire paper end-to-end. 
 

https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Guidance-Report-Putting-evidence-to-work-a-schools-guide-to-implementation2.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Guidance-Report-Putting-evidence-to-work-a-schools-guide-to-implementation2.pdf
https://evidenceforlearning.org.au/the-toolkits/the-teaching-and-learning-toolkit/all-approaches/small-group-tuition/technical-appendix
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Understanding the evidence 

Evidence on tutoring 
 

There is relatively rigorous research evidence 

available on the positive impacts of tutoring 

approaches, but less available evidence on how to 

effectively implement tutoring in schools. 

 

Both one to one and small group tuition can be 

effective in improving student outcomes.1 In some 

cases, one to one tuition has led to greater 

improvement, while in other cases tuition in groups 

of two or three has been equally or even more 

effective.  

 

The variability in findings suggests it is the 

particular type or quality of teaching enabled 

by tutoring that is important, rather than the 

precise size of the group (Evidence for Learning, 

2021b). 

 

One to one tutoring is likely to be more expensive 

than small group tuition which may be a 

consideration for school leaders (Evidence for 

Learning, 2021a).  

 

Global evidence base on one to one tuition 

 

One to one tuition is defined as an adult (such as a 

teacher or teaching assistant) giving a student 

intensive individual support. It may occur as a 

replacement for lessons, or as additional teaching 

occurring outside of normal lessons. 
 

The global evidence base indicates that one to one 

tuition can be effective and can deliver up to five 

months additional learning. Greater impact is seen 

where a teacher is the adult, however teaching 

assistants and volunteers may also be valuable 

where they are delivering a structured intervention.  

 

Effective one to one tuition is likely to include the 

following features: 

• Short, regular sessions (about 30 minutes, 

three to five times a week) over a set period of 

time (six to twelve weeks) appear to result in 

optimum impact.  

• Tuition should be additional to, but explicitly 

linked with, standard classroom teaching. 

 
1 Unless otherwise cited, the information in this section is drawn from a systematic syntheses of the global 
research literature -- see the Teaching & Learning Toolkit approaches: One to one tuition, Small group tuition and 
Evidence for Learning’s Guide to Supporting School Planning and Recovery for more information. 

Global evidence base on small group tuition 

 

Small group tuition is defined as one teacher 

working with two to five students together in a 

group. This arrangement enables the teacher to 

focus exclusively on a small number of learners, 

usually in a separate classroom or working area. 

 

Overall, the global evidence base shows that the 

pattern is that small group tuition is effective and, 

as a rule of thumb, the smaller the group the better. 

Small group tuition can deliver up to four months of 

additional learning, however more studies are 

needed to confirm this impact with confidence.  

 

To maximise the impact of tutoring, school 

leadership teams should focus on how the tutoring 

is delivered (that is, the tutoring approach).  

 

The impact on students is greater, on average, 

when tutoring is delivered by a teacher or specially 

trained individual, compared with a volunteer tutor 

or teaching assistant. 

 

Effective small group tuition is likely to include the 

following features: 

• A trained educator working with between two 

and five students. 

• The content of tutoring sessions is connected 

to the work occurring in the classroom and 

students are assisted to see these linkages. 

• Regular sessions at least three times a week, 

or 50 hours over four months, delivered in 

about 30 to 60 minutes each time appear 

optimal (Nickow, Oreopoulos, & Quan, 2020).  

 

  

https://evidenceforlearning.org.au/the-toolkits/the-teaching-and-learning-toolkit/all-approaches/one-to-one-tuition/
https://evidenceforlearning.org.au/the-toolkits/the-teaching-and-learning-toolkit/all-approaches/small-group-tuition/
https://evidenceforlearning.org.au/assets/references/E4L-Guide-to-Supporting-School-Planning-and-Recovery-1.0.pdf
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Best practices for delivering tutoring in schools 

 

Emerging research on best practices in tutoring 

suggests that (National Tutoring Programme, 

2021):2 

• It is important that the content of tutoring aligns 

with classroom teaching and focuses on the 

areas that students need the most support in. 

• On average, tutoring programs conducted prior 

or during the school day tend to have larger 

impacts than those conducted after school. 

Lower impacts found within after-school 

tutoring may arise from difficulties in ensuring 

that tutoring occurs as planned. 

• Longer tutoring sessions result in higher 

impacts until the point at which students’ 

attention span is affected: therefore, shorter 

sessions may suit younger students. 

• Lower achieving students are most likely to 

benefit from the additional support provided by 

tutoring and teachers and school leaders 

should use assessment data to help guide 

decisions about how students should be 

selected and grouped for tutoring.  

• There is limited evidence on the ideal grouping 

structure for small group tuition: groups of 

students with similar levels of achievement and 

groups of students with mixed levels of 

achievement have shown positive effects. 

• Fostering positive relationships between tutors, 

schools, and students and their families helps 

to maximise the positive impacts of tutoring. It 

is important to encourage student buy-in and 

external support in the form of positive 

messaging from families, which can help 

student motivation to take part in sessions. 

• Effective student assessment and feedback 

from tutors to teachers plays a key part in the 

overall teaching and learning process. 

 

 

 

 

 
 

 
2 For more on the evidence see UK National Tutoring Programme’s Best tutoring practice: briefing for schools 
3 A synthesis of global studies conducted by the Education Endowment Foundation and distilled into six 
recommendations for school leaders as published in Evidence for Learning’s Guidance Report ‘Putting evidence 
to work: a school’s guide to implementation’. Unless otherwise cited, evidence in this section is from this report. 
4 An implementation plan contains a detailed description of activities to implement a specific initiative. It sits 
alongside annual and strategic school planning processes – it does not replace them. 

Evidence on implementation 
 

One of the features that distinguishes effective and 

less-effective schools, in addition to what they 

implement, is how they put new approaches into 

practice (Evidence for Learning, 2019). 

 

One of the key tenants of effective implementation 

-- as identified in a global evidence synthesis3 -- is 

to have a clear and concise implementation plan 

to communicate to school staff and other 

stakeholders what is being implemented and how it 

will be implemented.4 

 

Once this plan is articulated, effective 

implementation involves monitoring the 

implementation: determining the degree the 

approach is being implemented with fidelity (as per 

the plan), understanding the desired and actual 

impact, and deciding what action to take to address 

any implementation issues. 

 

This guide provides schools with a means to 

explore effective implementation of tutoring 

approaches. It is relevant for schools just starting 

out on their implementation of tutoring and needing 

to design an implementation plan, as well as 

schools wanting to monitor and review an ongoing 

implementation of tutoring. 

 
 

 

 

 

 

 

Supporting tools 
 
 
An implementation plan with key questions 
drawn from the evidence of what works best for 
tutoring is contained on page 22 to support 
school leadership teams.  
 
An editable template of an implementation plan 
is also available from Evidence for Learning’s 
website. 

https://nationaltutoring.org.uk/resources/best-tutoring-practice-for-schools
https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Guidance-Report-Putting-evidence-to-work-a-schools-guide-to-implementation2.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Guidance-Report-Putting-evidence-to-work-a-schools-guide-to-implementation2.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Editable-Implementation-Plan.pdf


 

Implementing and monitoring tutoring initiatives                                                                                           8 

The foundations of effective implementation 

 

Two core foundations are essential for successful 

implementation. They are:  

(1) treating implementation as a process that 

is planned and executed in stages (rather 

than a one-off event); and,  

(2) creating a leadership environment and 

school climate that is conducive to good 

implementation. 

 

No matter the challenge school leadership teams 

identify through this guide, or what stage of 

implementation they are at, they may find it useful 

to reflect upon the foundations of good 

implementation.  

 

Considerations for school leadership teams on 

the foundations of effective implementation 

 

• Is there enough time for tutoring 

implementation and have the critical activities 

been prioritised? Are there less-effective 

practices that can be stopped to free up time? 

• School leaders play a central role in improving 

education practices through high-quality 

implementation (Dyssegaard, Egelund, & 

Sommersel, 2017) -- are leaders actively 

managing the overall planning, resourcing, 

delivery, and monitoring of tutoring?  

• Is the school climate responsive to the 

implementation of tutoring? Is there a clear 

vision for, and standards of, tutoring across the 

school set by leadership? Do staff feel 

supported, trusted, and open to change in 

relation to tutoring? Is there a clear school 

commitment to implementation as a longer-

term process (rather than a one-off event)? 

• Is there a dedicated implementation team to 

guide and support the tutoring 

implementation? 

 

 

 

 

 

 

 

 

 

 

 

 

The stages of effective implementation 

 

There are four stages of effective implementation 

identified in the global synthesis of the evidence on 

implementation.  

 

These stages are ‘explore’, ‘prepare’, ‘deliver’, 

and ‘sustain’ and are used to suggest a series of 

practical steps that schools can take to implement 

an approach. These stages, and the activities 

within them, may align with other implementation or 

improvement cycles.  

 

Although the activities are presented in discrete 

stages, the stages inevitably overlap and so should 

be treated as an overall guide, rather than a rigid 

blueprint. 

 

Figure 1 outlines the four stages of effective 

implementation as they relate to implementation 

and monitoring of tutoring.  

 

Given Australian schools are at various stages of 

implementing tutoring, with some adapting existing 

models to respond to COVID-19, and other starting 

afresh, the time spent in stages will differ 

depending on context. Tailored questions to 

consider have been outlined in the subsequent 

section of this guide to be responsive to the needs 

of schools are different stages of implementation. 

 

 
Further reading 
 
 
More information on the global evidence on 
implementation, including the foundations of 
implementation, is contained in Evidence for 
Learning’s Guidance Report ‘Putting evidence to 
work: a school’s guide to implementation’.  
 
Insights from the Guidance Report are embedded 
throughout this remainder of this document. 

 

 

 

 

 

 

 

 

 

 

 

 

https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Guidance-Report-Putting-evidence-to-work-a-schools-guide-to-implementation2.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Guidance-Report-Putting-evidence-to-work-a-schools-guide-to-implementation2.pdf
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Figure 1 The stages of implementation for a tutoring approach  
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Responding to a challenge of implementation 

What are your current implementation challenges and how should 

you respond?  
 

Whether or not a school is just starting out on 

implementing tutoring, or is well underway with 

their implementation, will influence which 

implementation stage of ‘explore’, ‘prepare’, 

‘deliver’ and ‘sustain’ they should put more of their 

focus on. 

 

This guide frames the tutoring implementation 

journey as a set of different ‘implementation 

challenges. It is important to identify the relevant 

implementation challenge(s) at a certain point in 

time, so that they can be addressed to give the 

tutoring approach the best chance of success and 

thus have the most impact on student learning.  

 

Where schools are up to in their journey and the 

implementation challenges they face will be 

different from school to school.  

 

The implementation challenges outlined below aim 

to help school leadership teams prioritise actions to 

take based on the specific implementation 

challenge or challenges they are facing as they 

implement tutoring in their school.  

 

For example, a school leadership team just 

beginning to implement tutoring, may find 

Implementation Challenge 1 most relevant to help 

them design implementation plans, structures and 

supports. 

 

A school leadership team that has been 

implementing tutoring for over two to three months 

and is not seeing the expected impacts on student 

learning may consider the following questions:   

• What does the school have in place in terms of 

implementation planning, structures and 

supports? Schools with fewer plans and 

structures in place may find Implementation 

Challenge 1 or 2 is most relevant to their 

context. 

• What successes, issues and challenges are 

emerging from the data monitoring?  This 

includes feedback from staff and students, and 

early student learning data. Schools facing 

challenges with their approach and whether it 

is implemented as intended may find 

Challenge 2 or 3 is most relevant to their 

context. 

• How many iterations of the approach has the 

school implemented? Schools who have 

already reviewed implementation outcomes5 

and adapted their approach but are still 

struggling to see the desired impact on student 

outcomes may find Challenge 4 is most 

relevant to their context. 

 

School leadership teams should identify their 

most relevant challenge by reflecting on the 

statements in Figure 2 and then refer to that 

section of the guide.  

 

School leadership teams only need to read the 

section relevant to their specific challenge(s), as 

key information is repeated across the sections. As 

the implementation of tutoring progresses in their 

school they may return to this document to review 

the guidance on a new challenge. 

 

Some schools may find that, on working through 

Figure 2, that they answer ‘yes’ to each statement 

and that they are not experiencing a lack of 

outcomes described in Challenge 4. These schools 

will have a clear plan, based on the evidence of 

effective tutoring. They will have evidence to show 

that they are implementing their approach with 

fidelity, and that their approach is resulting in 

expected and positive outcomes for students. If this 

is the case, school leadership teams should focus 

on sustaining their approach, and are directed to 

the ‘Sustain’ section of Evidence for Learning’s 

Guidance Report. 

  

 
5 Implementation outcomes refer to indicators reflecting the implementation activities (for example, monitoring the 
number of tutoring sessions that students have attended). 

https://evidenceforlearning.org.au/guidance-reports/putting-evidence-to-work-a-schools-guide-to-implementation/
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Figure 2 Determining the implementation challenge 
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Implementation Challenge 1 

Develop or refine a clear plan for implementation  
 

Planning how a school will implement, monitor, 

and adapt an approach like tutoring will ensure 

that it is given the best chance to succeed and 

have the desired impact on students. A plan, 

such as an implementation plan, should be 

developed or refined before a school puts any 

approach into place, and updated when 

significant adaptions are made to an existing 

approach. The implementation plan should 

contain an actionable level of detail to guide the 

implementation and monitoring of the tutoring 

approach, building upon the high-level goals, 

activities, actions and outcomes for accelerating 

student learning outlined in a school’s 

overarching improvement plans (either in their 

annual or strategic school plans).  

 

As recommended in the global evidence base, a 

key part of developing, reviewing or updating any 

implementation plan is identifying and 

documenting ‘active ingredients’. 

 

Understanding active ingredients  

 

‘It is easier to implement an intervention if it 

is clear which features need to be adopted 

closely to get the intended outcomes. These 

features are sometimes called the ‘active 

ingredients’ of the intervention’ (Education 

Endowment Foundation, 2020a). 

 

Specifying active ingredients within an 

implementation plan helps leaders communicate 

the features of the plan which need to be 

followed as intended for the approach to have the 

anticipated outcome. For example, a tutoring 

model designed to engage students three times 

per week might be compromised if students do 

not attend that frequently.  

 

Active ingredients are the non-negotiable 

components that should be applied consistently 

across the school – they are the key ‘building 

blocks’ of the approach. They should also form 

the basis of the monitoring and review plan – 

these are the elements that should be carefully 

monitored and assessed during delivery and 

 
6 See the example implementation plans on pages 22-24 for examples of active ingredients. 

schools should use this data to refine the design 

of the intervention over time. 

 

Tips for identifying ‘active ingredients’: (Education 

Endowment Foundation, 2020a) 

• Focus on ‘what’ is important, rather than 

‘how’ it will be put into action via 

implementation activities. For example, 

professional development activities are 

usually ‘implementation activities’, whilst key 

behaviours that result from the professional 

development, such as tutors teaching 

decoding skills, are ‘active ingredients.’ 

• If active ingredients are too broad, they can 

become vague platitudes; if they are too 

detailed, they can become overwhelming and 

restrictive. Using bullet points to define the 

most important strategies that comprise the 

approach can help identify the active 

ingredients. 

• Carefully monitor and assess the 

implementation of active ingredients during 

delivery and use this data to refine the 

design of the intervention over time.6 

 

 
Further reading 
 
 
More information on the ‘active ingredients’ can 
be found in the Education Endowment 
Foundation’s research summary here.  
 

 

An implementation plan might include active 

ingredients such as:  

• Tutors using feedback effectively. 

• Alignment between content covered by 

classroom teachers in daily lessons and 

tutors in tutoring sessions. 

• Students self-regulating during tutoring 

sessions. 

• Parent support for tutoring sessions to 

encourage their children to engage regularly 

in the sessions. 

• A monitoring or assessment tool to track 

detailed student learning progress. 

https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Editable-Implementation-Plan.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Implementation/EEF-Active-Ingredients-Summary.pdf
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Understanding implementation activities 

 

In addition to ‘active ingredients’, an 

implementation plan usually includes 

implementation activities which describe ‘how’ 

the active ingredients will be implemented.  

For example, a school may plan to run 

professional learning to support tutors to use 

feedback effectively in tutoring sessions. In 

another example, if a school is wanting to align 

classroom content and tutoring session content, 

they might create allocated planning times for 

teachers and tutors or develop communication 

proformas. 

 

It is important to note that implementation 

activities are not just professional learning 

activities. There are several implementation 

strategies that school leadership teams can use 

to facilitate the implementation of tutoring 

including developing materials, identifying 

champions, undertaking coaching and mentoring, 

utilising reminders and revising roles.  

 

A list of potential implementation strategies is 

described in Appendix 2. 

 

 

 

 

 

 

Considerations for school leadership teams 

 

• If school leadership teams are concerned 

that their school does not have a clear 

implementation plan or if staff are unclear on 

the key components of the tutoring approach 

and how to monitor them, they should reflect 

upon the foundations of implementation in 

the previous section, and the aspects of 

good implementation planning, as described 

in Table 1. 

 

 

 

Table 1 Key questions for each stage of implementation for Implementation Challenge 1 
 

Stages of 
Implementation  

Key questions for Implementation Challenge 1, informed by the evidence of 
effective implementation 

 
Explore 

 

 
 
 
 

 
 

Are you clear on the following and is it documented in your implementation plan? 

• What outcomes are you trying to achieve with the tutoring approach? What do 

you know about current student capabilities and gaps based on assessments 

of learning? 

• Which approaches to tutoring are likely to support the desired outcomes? That 

is, what is known about effective tutoring as well as effective teaching and 

learning and student engagement based on the local and broader research 

evidence?7  

• Is this approach to tutoring feasible in your school context? 

• How is the approach aligned with your annual and strategic school plans? 

 

 
7 Refer to the previous section for summaries of the evidence on one to one and small group tuition and Appendix 
1 for summaries of the evidence on topics related to tutoring e.g. literacy and numeracy, feedback. 

 
Example 
 
 
Active ingredient: 

• Tutors teaching decoding skills 

Implementation activities:  

• Upfront professional learning for tutors on 

effective approaches to teach decoding 

• Ongoing mentoring from expert teachers 

Implementation outcome:  

• Tutors attend professional learning and 

mentoring sessions 

• Tutors are observed using effective decoding 

instruction during observation walkthroughs  

More examples are included in the 
implementation plans on pages 22-24. 
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Stages of 
Implementation  

Key questions for Implementation Challenge 1, informed by the evidence of 
effective implementation 

 
Prepare 

 

 
 

FOCUS OF 
CHALLENGE 1 

 
 

Do you have the following documented in your implementation plan? 

• Which students are included in tutoring? How will you identify students to 

include and then review whether the appropriate students are included? 

• Are the active ingredients of the tutoring approach well-defined?  

• Is it clear how the tutoring approach will be implemented? i.e. set of 

implementation strategies and activities in the right order. 

• Do the tutors, teachers and other school staff have the capabilities to 

implement the approach? Does the approach rely on technology? What 

professional learning is required?  

• How will you monitor implementation outcomes and ensure the ‘active 

ingredients’ of the approach are implemented across the school?  

• How will you capture changes in practice and student outcomes using multiple 

sources of evidence? Have you identified early indicators (four to eight weeks 

in) and medium-term indicators (six to twelve months in)?8  

• Can you leverage existing school processes to monitor changes and 

outcomes? e.g. use collaborative practices such as communities of practice.  

      
Deliver 

 

 
 
 

Once you have created or updated your implementation plan, put it into practice 
and review the following questions: 

• Have you implemented structures and created time for tutors and teachers to 

collaborate on curriculum planning and formative assessment? 

• Is the delivery of professional learning aligned with the elements of effective 

professional development?9 Have you implemented structures to allow for 

tutors to participate in training and ongoing coaching / mentoring / support? 

• Are systems in place to continuously monitor the delivery of tutoring? e.g. 

systems to action feedback from tutors on student progress and engagement 

• How are you responding to challenges as they arise? e.g. loss of tutors, poor 

attendance or engagement from students, or technology failures. 

• Have you decided upon a process for reviewing implementation data and 

making decisions about when and how to adjust your approach? 

 
Sustain 

 

 
 
 

Once you have put your implementation plan into practice for a term, review the 
following questions: 

• Have you created contingency plans for any changes across the school that 

may disrupt the impact of tutoring? e.g. return to home-supported learning. 

• Is tutoring achieving the desired outcomes for the students involved based on 

multiple sources of data for early and then medium-term indicators? 

• How will you decide whether to continue with and/or scale tutoring for 

students? e.g. new students start tutoring, those who have met targets finish 

• How will you sustain learning gains from tutoring if it is successful for students? 

e.g. review what worked and consider whether to adapt it to classroom practice 

 
8 See the example implementation plans on pages 22-24 for examples of measures that schools have used. 
9 The characteristics of effective professional development are described in Appendix 1. 



 

Implementing and monitoring tutoring initiatives                                                                                           15 

Implementation Challenge 2 

Review whether tutoring is being implemented as intended 
 

Monitoring the implementation of any initiative is 

critical for school leadership teams, as it provides 

insights which may lead to improvements to the 

approach. If learning goals are not being achieved, 

it is important to first consider whether the 

approach is being implemented as intended, rather 

than redesigning it only to find out the problem was 

that it was not implemented as designed.  

 

In relation to tutoring, a common implementation 

issue is that students do not receive the intended 

dosage of tutoring sessions per week.   

 

School leadership teams should prioritise the 

monitoring of both implementation outcomes 

(whether the plan is being implemented as 

intended) and final outcomes (usually student 

learning outcomes). Examples on pages 22-24 

demonstrate how these are articulated.  

 

Monitoring implementation  

 

Monitoring implementation allows school 

leadership teams to understand to what extent they 

can say final outcomes are attributable to the 

tutoring that was delivered. Monitoring helps 

answer questions such as ‘Why did some students 

progress more than others?’ and ‘Did we do what 

we planned to do?’ 

 

Monitoring implementation can provide insights for 

why variation is seen between groups of students – 

such as the individual tutor; the amount of tutoring 

received (‘dosage’); or the appropriateness of the 

approach being used within tutoring. In addition to 

answering key implementation questions, this 

information will provide guidance on which 

adaptations might need to be made.  

 

Examples of types of implementation outcomes: 

• Fidelity – the degree to which staff uses an 

intervention as intended by its designers. 

• Acceptability – the degree to which different 

stakeholders – such as tutors, teachers, 

leaders, students, and parents – perceive an 

intervention as agreeable. 

• Reach – how many students it is serving 

including different groups of students being 

served e.g. different year levels. 

• Feasibility – the ease and convenience with 

which the approach can be used by staff and 

integrated in a school’s daily routines. 

• Costs. 

 

Once a set of implementation outcomes are 

agreed, schools need to develop a set of robust 

and pragmatic measures to capture these 

outcomes (Scaccia, et al., 2015). Data can be 

drawn from statistical databases and administrative 

systems used in schools or can be collected 

directly from students, tutors, teachers, or other 

stakeholders through surveys, interviews, and 

classroom observations. It is important that this 

data is used by sharing it in easy formats for staff 

to access and providing regular opportunities to 

tailor tutoring approaches in response to this data.  

 

When selecting implementation outcomes and 

measures, schools should aim to capture early 

signs of successful implementation as well as data 

on how the intervention is being embedded and 

adapted over time. Implementation measures 

should focus on elements that are key to the 

delivery of tutoring (the ‘active ingredients’). 

 

Simple and quick-to-collect measures should be 

used, especially those that fit within existing school 

routines and or can leverage existing data 

collection processes. For example, can existing 

student voice surveys be adapted to incorporate 

perceptions of tutoring sessions? Can existing 

attendance monitoring systems be used to capture 

whether students are regularly attending tutoring 

and getting the intended ‘dosage’? 

 

Considerations for school leadership teams 

 

• If school leadership teams are not sure 

whether the tutoring approach is being 

implemented as intended, they should monitor 

implementation outcomes to identify and 

address the specific implementation issues, as 

described in Table 2. 
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Table 2 Key questions for each stage of implementation for Implementation Challenge 2 
 

Stages of 
Implementation  

Key questions for Implementation Challenge 2, informed by the evidence of 
effective implementation 

 
Explore 

 

 
 
 

 

Identify the issue you are having with implementing your tutoring approach: 

• What monitoring data (indicators of implementation outcomes) is available and 

what issues is it highlighting? e.g. students not receiving the intended number 

of tutoring sessions due to school attendance or technology issues. 

• What adjustment is likely to improve this issue? i.e. what areas of the tutoring 

approach should be adjusted, and what do you know about effective 

implementation based on the local and broader research evidence?10 

• Will the adjustment identified be feasible in your school context? 

 
Prepare 

 

 
 
 

Address any implementation issues by ensuring that you and your staff are clear 
about the implementation plan by considering: 

• Are the active ingredients11 of the tutoring approach well-defined so that staff 

know which components need to be implemented as intended and which can 

be adjusted based on their professional judgment?  

• Are the implementation strategies and activities for the tutoring approach clear 

and planned to occur in most appropriate sequence? 

• Do the tutors, teachers and other staff have the capabilities to implement the 

tutoring approach? What additional professional learning is required? 

      
Deliver 

 

 
 

FOCUS OF 
CHALLENGE 2 

 
 

Review what you are doing to deliver and monitor your tutoring approach: 

• Have you implemented structures and created time for tutors and teachers to 

collaborate on curriculum planning and formative assessment? 

• Is the delivery of professional learning aligned with the elements of effective 

professional development?12 Have you implemented structures to allow for 

staff participate in training and coaching / mentoring / support? 

• Do you need to better monitor implementation outcomes to ensure that the 

‘active ingredients’ of the approach are implemented consistently across the 

school? Are systems in place to action feedback received from tutors? 

• How are you responding to challenges as they arise? e.g. students still not 

receiving the intended number of weekly tutoring sessions. 

• Do you have a process for reviewing implementation data and making 

decisions about adjusting your approach? e.g. a weekly review of student 

attendance data to identify trends and agree actions to take. 

 
Sustain 

 

 
 
 

Once your tutoring approach is being implemented as intended, consider: 

• Have you created contingency plans for any changes across the school that 

may disrupt the impact of tutoring? e.g. return to home-supported learning. 

• Is tutoring achieving the desired outcomes for the students involved based on 

multiple sources of data for short-term and then medium-term indicators? 

• How will you decide on what to do next once you are implementing the tutoring 

approach as intended? Will you continue with and/or scale tutoring for 

students? How will you sustain learning gains from tutoring? 

 
10 See the evidence on effective implementation in Putting evidence to work: a school’s guide to implementation. 
11 ‘Active ingredients’ are explored in Implementation Challenge 1.  
12 The characteristics of effective professional development are described in Appendix 1. 

https://evidenceforlearning.org.au/guidance-reports/putting-evidence-to-work-a-schools-guide-to-implementation/
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Implementation Challenge 3 

Review whether your tutoring approach is based on the evidence of 

effective tutoring 
 

Reviewing the tutoring approach against the 

evidence base can help school leadership teams 

identify and address any issues with the design of 

the approach.  

 

For example, if students are not achieving short-

term learning outcomes, is it because the school’s 

approach does not incorporate an adequate 

number of sessions for a student per week as 

based on the evidence on tutoring? 

 

It is usually best to first confirm whether your 

tutoring approach is being implemented as 

intended before redesigning it. If the design of the 

approach is to include, for example, an adequate 

number of sessions per week and this is not being 

achieved in practice, there is no need to revise the 

approach but to address implementation 

challenges preventing this from happening (see 

Implementation Challenge 2). 

 

Ultimately, school leadership teams are best 

placed to make decisions about the exact 

configuration of their school’s tutoring approach 

based on the tutoring evidence base combined 

with insights of their local context, enablers and 

barriers.  

 

To assist this decision-making process, school 

leadership teams should explore summarises of 

the global evidence base on small group tuition, 

one to one tuition and emerging research on best 

practices for tutoring (see page 6). Schools should 

explore the key features of their chosen approach 

(one to one or small group tuition), reflecting on 

features that commonly appear in successful 

tutoring approaches.  

 

Reflection questions on best practice tutoring 

 

• How is assessment data used to guide 

decisions about how students should be 

selected and grouped for tutoring? 

• Does the size of small learning groups enable 

students to actively engage? Would some 

students benefit from one to one tuition? 

• Are you providing the recommended dosage of 

sessions per week? (i.e three times per week)  

• Is the session length appropriate to engage 

students? (30-to-60-minutes appears optimal) 

• Are there times in the day that foster better 

attendance and engagement in tutoring 

session? (Before or during school tend to be 

more impactful than sessions after school) 

• Are teachers and tutors working together to 

ensure tutors are aware of particular areas that 

students need support with? How are these 

areas aligned with classroom practice? Are 

systems in place for teachers to action 

feedback from tutors on student progress? 

• How are you fostering positive relationships 

between tutors, teachers, students, families? 

 

Considerations for school leadership teams 

 

• If school leadership teams are concerned that 

the approach to tutoring is not having the 

anticipated impact despite it being 

implemented as intended, they may want to 

review their approach against the evidence 

base on one to one and small group tuition to 

identify issues and make appropriate 

adjustments, as guided by the questions in 

Table 3. 
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Table 3 Key questions for each stage of implementation for Implementation Challenge 3 
 

Stages of 
Implementation   

Key questions for Implementation Challenge 3, informed by the evidence of 
effective implementation 

Explore 
 

 
 

FOCUS OF 
CHALLENGE 3 

 

Identify issues with the approach to tutoring by considering: 

• What are the issues identified by short-term indicators or other monitoring and 

evaluation data collected? e.g. students are not experiencing anticipated 

learning gains even though the approach is being implemented as intended. 

• Using the evidence base on tutoring and your knowledge of the local context, 

what adjustment(s) might need to be made to the tutoring approach in your 

school? See list of reflection questions above. 

• Will the adjustment identified be feasible in your school context? 

 
Prepare 

 

 
 
 

Be clear about any adjustments by updating your implementation plan: 

• What are the active ingredients13 of the revised tutoring approach?  

• What combination of implementation strategies and activities will need to be 

actioned to put the revised tutoring approach in place? In what order? 

• Do the tutors, teachers and other school staff have the capabilities to implement 

the adjustment? What additional professional learning is required? 

• Have you updated your messaging to staff, students and their families to inform 

them of the adjustment? 

      
Deliver 

 

 
 
 

How will you implement and monitor the adjustment? 

• Have you updated structures and policies to incorporate the adjustment? e.g 

update timetables to increase the dosage of sessions per week. 

• Is the delivery of any professional learning related to the adjustment aligned with 

effective professional development?14 Have you implemented structures to allow 

for staff to participate in training and coaching / mentoring / support?  

• Are you monitoring implementation outcomes and ensuring the ‘active 

ingredients’ of the adjustment are implemented consistently across the school?  

• How are you responding to new challenges as they arise?  

• Do you have a process for reviewing implementation data and making decisions 

about when and how to further adjust your approach? e.g. regular staff ‘pulse 

check’ surveys to get quick feedback on whether adjustments are working. 

 
Sustain 

 

 
 
 

Once you have put your adjustment into practice for a period of time (enough time to 
collect data to monitor implementation), review the following questions: 

• Have you created or updated contingency plans for any changes across the 

school that may disrupt the impact of tutoring? e.g. return to remote learning. 

• Is the revised approach to tutoring achieving the desired outcomes for students 

involved based on multiple sources of data for short and medium indicators? 

• How will you decide whether to continue with and/or scale tutoring for students? 

e.g. continue with same cohort or offer it to additional students. 

• How will you sustain learning gains from tutoring if it is successful for students? 

e.g. review what worked and consider whether to adapt it to classroom practices. 

 

13 Active ingredients are explored in Implementation Challenge 1.  
14 The characteristics of effective professional development are described in Appendix 1. 
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Implementation Challenge 4 

Review how to achieve student learning outcomes based on the 

evidence on effective teaching 
 

If the tutoring approach is not getting the student 

outcomes expected after several iterations, even 

though the approach is based on the evidence on 

tutoring models and it is being implemented as 

intended, it might be time to take a deeper look at 

student outcomes data and identify specific 

teaching and learning interventions to accelerate 

student learning. 

 

Monitoring student learning outcomes can inform 

specific areas to target in relation to teaching and 

learning strategies.  

 

Monitoring student outcomes 

 

Understanding the impact of any intervention is 

crucial. How school leadership teams will evaluate 

the impact, including what and when to measure, 

should be decided before the delivery of any 

intervention begins, allowing for baseline data to be 

recorded. For schools implementing tutoring, this 

baseline could be drawn from the diagnostic 

assessments completed to identify students 

needing additional support.  

 

Alongside the development of the implementation 

plan, schools may choose to articulate a monitoring 

and evaluation plan with information about 

assessment schedules including details of who will 

administer and record the information, and which 

data points link to the desired outcomes.  

 

In capturing outcomes, schools are encouraged to 

think about using a combination of measures such 

as formative and summative student assessment 

data, student perceptions, teacher judgements and 

health and wellbeing indicators – and not rely on 

only a single measure which may be prone to error.   

 

Triangulating one-off assessments, such as 

NAPLAN or ACER’s PAT assessments, with 

teacher judgements, formative and summative 

assessments, and student self-reflection data will 

enable schools to evaluate the impact of tutoring 

on individual student outcomes.  

 

Reflecting upon the data collected while monitoring 

both implementation and students outcomes will 

provide a well-rounded picture of whether the 

tutoring has been successful, and why it was (or 

was not). 

 

Potential data sources on student outcomes could 

include: teacher judgements informed by student 

work samples, classroom observations and 

consultations with students; as well as results from 

assessments such as NAPLAN and ACER’s PAT 

assessments in reading (PAT-R), grammar and 

punctuation (PAT-GP) and maths (PAT-M); 

DIBELS (for early literacy); spelling assessments 

such as MOTif Diagnostic Spelling Tests and the 

Components of Spelling Test; or other jurisdiction- 

or school-wide assessments.  

 

Examples on pages 22-24 demonstrate how 

student learning outcomes can be articulated and 

measured.  

 

Incorporating effective teaching strategies  

 

Once a full picture is available from the data, 

school leadership teams should incorporate the 

appropriate effective teaching and learning 

strategies to the tutoring approach if these are not 

already in place. This may not require an 

adjustment to the tutoring model (explored in 

Challenge 3) but will likely result in a focus on 

implementing specific teaching and learning 

approaches. For example, if data is showing that 

students are not meeting benchmarks in reading 

fluency, the school may focus on ensuring 

professional learning and curriculum materials 

related to decoding strategies are prioritised.  

 

Considerations for school leadership teams 

 

• If school leadership teams are concerned that 

the approach to tutoring is not having the 

anticipated impact despite it being 

implemented as intended and being based on 

best practices for tuition, they may want to 

review the specific teaching and learning 

strategies used by tutors against the evidence 

base to identify issues and make appropriate 

adjustments. Table 4 has a series of reflection 

questions to guide school leadership teams 

through this process.  
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Table 4 Key questions for each stage of implementation for Implementation Challenge 4 
 

Stages of 
Implementation   

Key questions for Implementation Challenge 4, informed by the evidence of 
effective implementation 

 
Explore 

 

 
 

FOCUS OF 
CHALLENGE 4 

 
 
 
 

Identify the issue you are having with the impact of your approach to tutoring: 

• What are the specific issues related to student learning gains identified by 

short-term indicators or other monitoring and evaluation data collected? e.g. 

students are not experiencing anticipated learning gains on formative 

assessment measures of early reading.  

 

Learning data questions to consider: 

o Which students are impacted? Has data been analysed to understand 

if particular cohorts are seeing greater improvements than others? 

o Are specific student learning needs identified? Are the formative 

assessment tools sensitive enough to highlight specific gaps? 

o Is student data and feedback from staff analysed to understand any 

underlying trends in attendance and engagement in tutoring sessions? 

 

• What is known about effective teaching, learning and student engagement 

based on the local and broader research evidence?15  

• Using the evidence base, your analysis of student data and your knowledge of 

the local context, what adjustment(s) might need to be made to how tutors 

support student learning? e.g. prioritise decoding strategies during tutoring. 

• Will the adjustment(s) identified be feasible in your school context? 

 
Prepare 

 

 
 
 

Be clear about any adjustments by updating your implementation plan: 

• Do your active ingredients16 need to change to create improvements?  

• What combination of implementation strategies and activities will need to be 

actioned to put the revised tutoring strategies in place? In what order? 

• Do the tutors, teachers and other school staff have the capabilities to 

implement the adjustment? What additional professional learning is required? 

• Have you updated your messaging to staff, students and their families to 

inform them of the adjustment? 

      
Deliver 

 

 
 
 

How will you implement and monitor the adjustment? 

• Have you updated structures and policies to incorporate the adjustment? e.g. 

update curriculum materials to reflect the specific focus on early reading skills. 

• Is the delivery of any professional learning related to the adjustment aligned 

with effective professional development?17 Have you implemented structures to 

allow for staff to participate in training and coaching / mentoring / support? 

• Are you monitoring implementation outcomes and ensuring the ‘active 

ingredients’ of the adjustment are implemented consistently across the school?  

• How are you responding to new challenges as they arise?  

• Do you have a process for reviewing implementation data and formative 

student outcome data and making decisions about when and how to make 

further adjustments your approach?  

 
15 Refer to Appendix 1 for summaries of the evidence on specific teaching and learning topics eg feedback.  
16 Active ingredients are explored in Implementation Challenge 1.  
17 The characteristics of effective professional development are described in Appendix 1. 
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Stages of 
Implementation   

Key questions for Implementation Challenge 4, informed by the evidence of 
effective implementation 

 

Learning data questions to consider: 

o Are students’ learning needs regularly diagnosed and supported using 

a combination of formative assessment data and professional 

judgement of teachers and tutors?  

o Are systems in place for teachers to action feedback received from 

tutors on student progress and engagement?  

o Is this information being used to identify where students require extra 

support on a specific topic or area? 

 
Sustain 

 

 
 
 

Once you have put your adjustment into practice for a period of time (enough time 
to collect data to monitor implementation), review the following questions: 

• Have you created or updated contingency plans for any changes across the 

school that may disrupt the impact of tutoring? e.g. return to remote learning. 

• Is the revised approach to tutoring achieving the desired outcomes for students 

involved based on multiple sources of data for short and medium indicators? 

• How will you decide whether to continue with and/or scale tutoring for 

students? e.g. continue with same cohort or offer it to additional students. 

• How will you sustain learning gains from tutoring if it is successful for students? 

e.g. review what worked and consider whether to adapt it to classroom practice 
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Example implementation plans 
Tutoring implementation plan – questions to guide school leadership teams as they discuss and review the implementation of the tutoring approach 

Problem  
(why?) 

Intervention Description 
(what?) 

Implementation Activities 
(how?) 

Implementation Outcomes 
(how well?) 

Final Outcomes 
(so what?) 

What is the problem 
or issue that you 
are responding to 
by tutoring?  

 

• Who are the 
students not 
achieving the 
anticipated 
learning gains?  
 

• What are the 
specific areas in 
which students 
have not shown 
anticipated 
learning gains?  

 
  

What are the active ingredients of your 
tutoring approach?  
 
Teaching approach and capabilities 

• Which specific teaching and learning 
approaches are incorporated into the 
tutoring approach? 

• What professional capabilities do 
teachers, tutors and other staff 
involved need to support students?  

• What capabilities do students need 
to engage in tutoring sessions? 

 
Structures and policies  

• What structural supports might 

teachers and tutors need to 

successfully deliver the initiative? 

(e.g. protocols and time for 

alignment and collaboration; 

technology to access to online 

tutoring) 

 
Collaborators 

• What support is needed from 
families, specialist staff, regional 
staff or other agencies?  
 

Other 

• Are there other active ingredients 
that are relevant to your context?  

How will you deliver the active ingredients of your 
tutoring approach?  
 
Create or refine curriculum materials 

• What, when and how will curriculum materials 
for tutors be developed? 

 
Deliver professional learning  

• What, when and how will professional 
learning including training and ongoing 
coaching and mentoring be delivered? Have 
you considered both tutors and teachers? 

 
Build student capabilities 

• Which strategies will be used to support the 
development of student capabilities? 
 

Revise and embed structures and policies  

• How will existing structures and policies (such 
as PLCs) be leveraged and or refined?  

• How will teachers and tutors be informed 
about changes to structures and policies?  

• Who will support teachers and tutors in 
adapting to new structures and policies? 

 
Communicate 

• What will be communicated to families and 
other stakeholders?  

 
Monitor 

• What key information will provide you with 
insights into how the implementation is going?  

• Who will be responsible for monitoring?  

• Have you structured an evaluation schedule to 
provide guidance for teachers and tutors over 
the course of the initiative? 
  

How will you know that tutoring 
is tracking as you have 
planned?  
 
Short term 

• What will be observed / 
recorded in the first four 
weeks if implementation of 
the tutoring model is 
adhered to? (implemented 
with fidelity) 

• What will staff be saying if 
the implementation is 
going well? (acceptability) 

 
Medium term 

• What will be observed / 
recorded in the first 
semester if implementation 
of the tutoring model is 
adhered to? (implemented 
with fidelity) 

• How many staff should be 
easily and regularly 
utilising any revised 
curriculum materials, 
structures and policies? 
(feasibility)  

 
Long term 

• What will be observed / 
recorded in the second 
semester if implementation 
of the tutoring model is 
adhered to? (implemented 
with fidelity) 
 

How will you know if tutoring is 
having an impact on the 
students that are receiving 
tutoring?  
 
Short term 

• What are the desired short-

term outcomes for students?  

•  

• Medium term 

• What are the desired 

medium-term outcomes for 

students?  

Long term 

• What are the desired long-

term outcomes for students? 

  

• What will you do next to 

sustain and or scale any 

learning gains? 
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Example A: Example implementation plan for a tutoring approach at primary school  

Problem  
(why?) 

Intervention Description 
(what?) 

Implementation Activities 
(how?) 

Implementation Outcomes 
(how well?) 

Final Outcomes 
(so what?) 

• Early 
assessments in 
literacy (e.g. 
DIBELS) have 
indicated that 
lower primary 
students are 
not meeting 
benchmarks in 
their reading 
fluency. 

 

• Teachers have 
reported that 
this lack of 
fluency is 
impacting 
students’ 
reading 
confidence and 
appears to be 
inhibiting 
progress in 
other areas.  

 
  

Active ingredient 1 
Teachers and tutors align on student learning needs 
and deliver sessions based on the area of focus 

• Tutoring sessions focus on the fluency and 
accuracy of students’ decoding to support 
reading instruction being completed in class. 

• Tutors and teachers co-develop strategies to 
incorporate decoding strategies into tutoring 
sessions in allocated weekly planning time. 

• School policies, procedures, schedules and 
protocols promote collaboration between 
teachers and tutors. 

 
Active ingredient 2 
Increased teacher and tutor capability in relevant 
curriculum content, pedagogies and assessment  

• Based on an assessment of what teachers and 
tutors currently know about phonics, decoding 
strategies and fluency practice, all staff are 
provided with additional supports for teaching 
reading. 

• Tutors can enact strategies aligned with the 
specific needs of students related to reading 
fluency.  

 
Active ingredient 3  
Families support their child’s engagement in tutoring 
sessions 

• Families of students selected for tutoring are 
aware of the process and the benefits and aims 
of tutoring.  

• Families have opportunities to discuss the 
progress of their child with teachers and tutors.  

• Families undertake additional ‘practice’ activities 
with their children at home e.g. shared storybook 
reading. 

Deliver professional learning  

• Initial training session for teachers and tutors to 
focus on the curriculum, assessment, and 
progressions, with particular reference to 
decoding strategies and fluency practice.  

• Ongoing professional conversations and 
coaching to be conducted in planning time, 
focused on approaches to developing decoding 
and fluency in students.  

 
Create curriculum and assessment materials 

• Teachers and tutors to jointly develop a set of 
materials for tutors to use to enact decoding 
strategies and fluency practice with students. 

 
Revise and embed structures and policies 

• Regular times for teachers and tutors to plan 
and discuss student needs and progress, 
including learning goals and success criteria.   

• Tutors included in Professional Learning 
Communities (PLC) sessions and timetables 
adjusted accordingly. 

• Creation of shared communication and 
planning protocol for teachers and tutors.  

 
Communicate 

• Open night for families to meet teachers and 
tutors and learn tips to help their children with 
reading at home. 

• Monthly email updates for families about the 
progress their children are making. 

 
Monitor 

• Development of a monitoring plan for 
implementation and final outcomes, including a 
schedule for formative assessments and a plan 
for how learning data will be used to target 
student needs and staff, student and family 
feedback will be incorporated into tutoring 
implementation decisions.  
 

Short term 

• All staff involved take part in the 
initial training session.  

• Curriculum materials on decoding 
and fluency strategies are created. 

• A shared communication and 
planning protocol is created and 
distributed to staff. 

• Students are receiving tutoring 
sessions that incorporate decoding 
and fluency strategies. 

 
Medium term 

• Teachers and tutors meet every 
week and complete the shared 
planning and review protocol. 

• Tutors regularly attend PLC 
sessions, progress on decoding and 
fluency is discussed in these 
sessions, and ongoing professional 
conversations are completed and 
recorded as part of PLC time.  

• Families receive regular 
communication about their child’s 
progress until the tutoring sessions 
are completed. 

• Attendance in small group tutoring 
sessions is recorded each day and 
each student attends at least 90% of 
the time (over the term).  
 

Long term 

• Students experience greater fluency 
in reading and thus report greater 
reading confidence and enjoyment. 

• Over 80% of families are satisfied 
with the communication from the 
school on the tutoring approach and 
the progress of their children. 

Short term 

• Observations by tutors 

and teachers indicates 

growing confidence and 

fluency of students 

involved in tutoring 

sessions. 

  

• Medium term 

• Teacher and tutor 

judgements against the 

Australian Curriculum 

show that students are 

making gains in reading, 

especially in fluency and 

are on track to catch up to 

their peers. 

Long term 

• All students are no longer 
involved in tutoring for 
reading as they have 
returned to benchmarked 
standards and are 
capably engaging with the 
whole-class instruction 
and enjoying it. 

• Decoding and fluency 
strategies that worked 
well in tutoring sessions 
are reviewed by staff and 
embedded into classroom 
practices where 
appropriate.  
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Example B: Example implementation plan for an online tutoring approach at a secondary school  

Problem  
(why?) 

Intervention Description 
(what?) 

Implementation Activities 
(how?) 

Implementation Outcomes 
(how well?) 

Final Outcomes 
(so what?) 

• An analysis of 
cross-subject 
writing samples 
at Year 9 
indicates that a 
cohort of 
students are 
only drawing on 
Tier 1 
(everyday) 
vocabulary in 
their writing, not 
yet able to 
express 
concepts using 
specialised or 
abstract 
subject-specific 
vocabulary (Tier 
2 and Tier 3). 
 

• Many of the 
students 
identified have 
indicated a 
reluctance to 
engage in 
tutoring.  

 
 

 
 

Active ingredient 1 
Teachers and tutors align on the priority of 
vocabulary instruction 

• Teachers assess students’ use of vocabulary 
in written tasks to identify students who 
require further support in this topic. 

• 1:1 online tutoring sessions for these students 
incorporate evidence-based strategies to build 
Tier 2 and 3 vocabulary. 

• Tutors and teachers co-develop strategies to 
incorporate vocabulary instruction into tutoring 
sessions in allocated weekly planning time. 

 
Active ingredient 2 
Increased teacher and tutor capability in relevant 
curriculum content, pedagogies and assessment 

• Teachers and tutors know how to use 
strategies related to the development of 
vocabulary, including modelling, feedback, 
and using worked examples.  

• Teachers and tutors can adopt and adapt 
evidence-based guidance, resources and 
tools to support online vocabulary instruction. 

 
Active ingredient 3  
Tutors and students build strong trust and rapport 
to encourage participation in tutoring sessions 

• Tutors are assigned a consistent cohort of 
students and spend some session time 
building trust and rapport with students in one 
to one sessions. 

• Specific reasons for student reluctance to 
engage in online tutoring sessions are 
identified and addressed.  

 
Active ingredient 4 
Students can reliably access the tutoring platform 
and engage with tutoring sessions.  

• The provision of technology and support 
ensures that students can access tutoring 
sessions and have guidance on 
workarounds if they are experiencing 
technical issues. 

 Deliver professional learning 

• Half day training session for teachers and tutors on 
development of vocabulary.  

• Creation of subject-specific Tier 2 and 3 vocabulary lists for 
each subject and topic. These are cross-checked between 
learning areas to find common usages and ‘false-friends’. 

• Training sessions on the online platform, and on-demand 
troubleshooting sessions provided when required.   

• Brief training sessions throughout the term to strengthen 
understanding of high-impact strategies in an online context. 

 
Create curriculum and assessment materials 

• Identification and distribution of the most appropriate 
resources to help teachers to assess student use of 
vocabulary. Assessment and reporting schedule is updated 
to include new vocabulary assessments. 

• Teachers and tutors create and share vocabulary lists, 
lessons plans and electronic resources for tutors to use 
during online sessions. 

 
Revise and embed structures and policies 

• Regular times allocated for teachers and tutors to plan 
together and discuss student needs and progress related to 
vocabulary, including learning goals and success criteria. 

• All students involved in tutoring are supplied with a device to 
access tutoring (with a wifi dongle if required) and instruction 
on how to use the platform.  

 
Communicate 

• Teachers and school leaders encouraged to personalise 
communications to students and adjust the tutoring session 
schedule to address reasons for reluctance to attend. 

• Tutors encouraged to incorporate initial activities in their 
sessions to make connections and build trust with individual 
students e.g. through use of the hopes and fears protocol.  

 
Monitor 

• Development of a monitoring plan for implementation and 
final outcomes, including a schedule for formative 
assessments, and a plan for how data will be used to inform 
planning sessions, tutoring implementation decisions and 
future tutoring initiatives.  

Short term 

• All Year 9 teachers and tutors 
are involved in the initial training 
session.  

• Teachers have assessed all 
Year 9 students’ use of 
vocabulary using appropriate 
resources. 

• Vocabulary lists, lesson plans 
and electronic resources 
documented and shared. 

• Identified students are receiving 
tutoring sessions that 
incorporate vocabulary 
instruction and the vocabulary 
lists. 

• Tutors and students feel 
confident in using the online 
platform and technical issues 
are addressed within 24 hours. 

• Tutors are consistently using 
initial activities to build trust with 
students (e.g. the hopes and 
fears protocol). 

 
Medium term 

• Teachers and tutors meet every 
week to discuss vocabulary 
requirements for upcoming 
topics and strategies that will be 
used in sessions.  

• Teachers and tutors access at 
least 80% of the ongoing 
training opportunities offered. 

• Attendance in tutoring sessions 
is recorded each day and each 
student attends at least 90% of 
the time (over the semester).  
 

Long term 

• 90% of students report 
positively about their experience 
working with a tutor. 

Short term 

• Teachers and tutors report 

that their confidence in 

vocabulary building 

strategies has improved. 

• Students report increasing 

confidence in relation to the 

subject-specific vocabulary. 

• Tutors and teachers report 

an increase in the frequency 

of Tier 2 and 3 vocabulary 

used correctly by students. 

Medium term 

• Teacher and tutor 

judgements against the 

Australian Curriculum show 

that students are making 

gains in the appropriate 

application of Tier 3 

vocabulary. 

Long term 

• All students are no longer 

involved in small group 

tuition for vocabulary as they 

have returned to 

benchmarked standards and 

are capably engaging with 

the whole-class instruction.  

• Vocabulary instruction 

strategies that worked well 

in online tutoring sessions 

are reviewed by staff and 

embedded into whole-class 

practices where appropriate. 
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Appendix 1 – Evidence summaries 
 

Evidence summaries for school leadership teams on the following topics related to delivering tutoring are 

included to provide a starting point for deciding upon instructional improvements: 

• Literacy and numeracy 

• Social and emotional learning 

• Feedback 

• Working with families 

• Engagement in school 

 

A summary of the characteristics of effective professional development is also included given its importance 

to good implementation. 

 

These evidence summaries are based on systematic syntheses of global and Australasian research 

literature undertaken by the Education Endowment Foundation and Evidence for Learning. They represent 

high quality information about what is likely to be beneficial based on existing evidence. Further information 

about how the syntheses were created can be found in the ‘Further reading’ links below. 
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Literacy and numeracy  
 

Most school focus tutoring on one, or both, of these 

disciplines. There are of course different 

approaches required in each discipline, and across 

the spectrum of schooling, but several common 

elements appear in the evidence.  

 

Evidence and recommendations tailored for 

different stages of schooling can be found below in 

the ‘Further reading’ box.  

 

What does the global evidence base say? 

• High-quality assessment is essential in 

diagnosing and effectively intervening in both 

literacy and mathematics.  

• Structured interventions can be effective in 

providing additional support to students where 

the sessions are evidence-based, engaging 

and connected to whole-class instruction.  

• Interventions should include explicit instruction 

and be responsive to student needs.  

• Modelling and explicitly teaching metacognitive 

strategies can be beneficial for students as 

they transition back to the whole-class setting.   

Considerations for school leadership teams  

• Do you have an expectation that tutors will 

follow the same curriculum and use the same 

assessment methods that teachers are using 

in the classroom? If so, what professional 

learning will need to be developed to support 

tutors? 

• How will you group students to ensure they are 

engaged and working on the specific areas 

diagnosed through the initial assessment?  

• Do you have access to an evidence-based 

program suitable for the intervention, or do you 

plan to develop your own approach and 

curriculum materials? 

 

 

 

 

  

 

Further reading 
 
 
Evidence for Learning’s Guidance Reports (which include summaries of the global evidence 
base):  

• Improving literacy in lower primary  

• Improving literacy in upper primary  

• Improving literacy in secondary  

• Improving mathematics in upper primary and lower secondary  

 

https://evidenceforlearning.org.au/assets/Guidance-Reports/Metacognition/Guidance-Report-Metacognition-and-self-regulated-learning-WEB.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Metacognition/Guidance-Report-Metacognition-and-self-regulated-learning-WEB.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Literacy-lower-primary/2623-SVA-Guidance-Report-Literacy-lower-primary-d4aw-WEB.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Literacy-upper-primary/2624-SVA-Guidance-Report-Literacy-upper-primary-d4aw-WEB.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Literacy-upper-primary/2624-SVA-Guidance-Report-Literacy-upper-primary-d4aw-WEB.pdf
https://evidenceforlearning.org.au/assets/references/2624-SVA-Guidance-Report-Literacy-secondary-d3aw-WEB-1.1.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Mathematics/Guidance-Report-Improving-mathematics-upper-primary-and-lower-secondary-WEB2.pdf
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Social and emotional learning  
 

Social and emotional learning interventions, on 

average, have an identifiable and valuable impact 

on attitudes to learning and social relationships in 

schools, as well as an average overall impact of 

four months’ additional progress on achievement.  

 

As such, tutoring sessions should incorporate 

considerations related to social and emotional 

learning. 

 

What does the global evidence base say? 

• Social and emotional learning approaches that 

are embedded into routine educational 

practices, such as tutoring sessions, and those 

that are supported by professional 

development for staff, are more likely to be 

impactful. 

• Social and emotional learning skills should be 

explicitly taught, which may include self-

awareness, self-monitoring, social awareness, 

relationship skills and responsible decision 

making. 

• Integrate and model social and emotional 

learning skills through everyday teaching – 

tutors should model the social and emotional 

behaviours that they want students to adopt, 

use simple ground rules to reinforce these 

skills, and give specific and focused feedback 

when students display these skills. 

• Schools should plan, support and monitor how 

social and emotional learning skills are 

incorporated into tutoring sessions. 

Considerations for school leadership teams  

• Do you have an expectation that tutors will 

incorporate some simple social and emotional 

learning skills into their sessions? If so, how 

should they link the teaching of social and 

emotional skills with academic content? What 

professional learning will need to be developed 

to support tutors? 

• Will you monitor social and emotional learning 

of students during, and as a result of, tutoring 

sessions (in additional to academic 

outcomes)? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Further reading 
 
 

• Evidence for Learning’s Guidance Reports (which includes a summary of the global 

evidence base): Improving social and emotional learning in primary schools 

• The Evidence for Learning Teaching & Learning Toolkit approach (a synthesis of the global and 

Australasian evidence base): Social and emotional learning  

 

 

 

https://evidenceforlearning.org.au/guidance-reports/social-and-emotional-learning/
https://evidenceforlearning.org.au/the-toolkits/the-teaching-and-learning-toolkit/all-approaches/social-and-emotional-learning/
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Feedback 
 

Effective feedback is a low-cost, high-impact 

teaching strategy which can apply to tutoring 

scenarios. 

 

Feedback is defined as information given to the 

learner or teacher about the learner’s performance 

relative to learning goals or outcomes. When 

feedback is done well, it can lead to up to eight 

months additional learning for students, however 

there is large variability in studies and so quality of 

feedback is critical.  

 

Quality feedback can be verbal or written, or can 

be given through tests or via digital technology. It 

can come from a teacher or someone taking a 

teaching role.  

 

What does the global evidence base say? 

• The way in which feedback is delivered and 

the content of the feedback are likely to be 

important.  

• Feedback that focuses on process or self-

regulation is particularly powerful.   

• A positive relationship between the student 

and the person giving feedback is important.  

 

Considerations for school leadership teams  

• Effective feedback will likely benefit all 

students – do your teachers, tutors and other 

staff have access to high quality professional 

learning on effective feedback?  

• How will you encourage tutors to build positive 

relationships with students if they have limited 

time together or only engage online? 

 

 

 

 

 

 

Further reading 
 
 

• The Evidence for Learning Teaching & Learning Toolkit approach (a synthesis of the 

global and Australasian evidence base): Feedback  

• AITSL’s Effective feedback resources 

• The Education Endowment Foundations Guidance Report: Teacher feedback to improve pupil 

learning 

 

https://evidenceforlearning.org.au/the-toolkits/the-teaching-and-learning-toolkit/all-approaches/feedback/
https://www.aitsl.edu.au/teach/improve-practice/feedback
https://educationendowmentfoundation.org.uk/public/files/Publications/Feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf
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Working with families 
 

Engaging with families can have a positive impact 

on how a student engages with school and 

learning. Particularly where students have been 

identified as requiring additional support, parents 

and other family members are important partners in 

encouraging students to engage in the appropriate 

catch-up initiatives offered.  

 

What does the global evidence base say? 

• The evidence around specific parental 

engagement approaches that link to improving 

achievement is weak, however in general there 

is strong evidence between success at school 

and increased parental engagement. 

• Given how little we know about specific 

approaches, any approach which a school 

trials should be monitored and evaluated to 

understand the impact. 

• Positive and personalised messages, focused 

on learning, are likely to improve home-school 

relationships and can encourage positive 

conversations about learning in the home.  

• Text messaging approaches have shown 

promising results in recent studies.  

Considerations for school leadership teams  

• How can you best create a two-way dialogue 

with families to ensure you are meeting the 

needs of the student and family, and they feel 

involved in their child’s education? 

• Can you develop tailored communications and 

advice for families with students of different 

ages?  

• Do the families in your community have a 

preference regarding the method, time and 

content of communications? How can you 

leverage your understanding of your 

community? 

 

 

 

 

 

 

 

 

   

 
 

Further reading 
 
 

• Evidence for Learning’s Guidance Report: Working with parents to improve student’s 

learning provides four key recommendations drawn from the global evidence base, and includes a 

number of strategies for schools to employ.  

• The Evidence for Learning Teaching & Learning Toolkit approach (a synthesis of the global and 

Australasian evidence base): Parental engagement 

 

https://evidenceforlearning.org.au/assets/Guidance-Reports/Parental-engagement/Guidance-Report-Working-with-Parents-to-Support-Childrens-Learning-WEB.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Parental-engagement/Guidance-Report-Working-with-Parents-to-Support-Childrens-Learning-WEB.pdf
https://evidenceforlearning.org.au/the-toolkits/the-teaching-and-learning-toolkit/all-approaches/parental-engagement/
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Engagement in school 
 

Student engagement or disengagement can occur 

at different levels within education, for example the 

class content, the classroom, the school, or 

education in general. It can involve different 

dimensions such as emotional, behavioural, or 

cognitive disengagement and can be influenced by 

contexts beyond the school such as family 

(Hancock & Zubrick, 2015).  

 

Engagement in school may be a factor in whether 

students are regularly attending and engaging in 

tutoring sessions. 

 

What does the global evidence base say? 

• The strongest predictors of disengagement 

from school are educational performance, 

student behaviour, demographic factors and 

student attitudinal factors. 

• A mix of quantitative and qualitative data is 

important to accurately identify students at risk 

of disengagement (that is, a mix of data 

analysis on predictors like attendance and 

behaviour combined with professional 

expertise). 

• Schools should monitor all students to identify 

and proactively intervene with those who show 

early signs of disengagement. How schools 

implement this process depends on their local 

context, but it might involve student 

assessment and behaviour monitoring tools, 

face-to-face interviews with students and or 

their family, student surveys, consultation with 

a range of school staff and professionals and 

referrals to/from support services. 

• There is less robust evidence on effective 

interventions for students at risk of 

disengagement from school, but programs that 

specifically target dropout and attendance, 

especially those which include multiple 

components and holistic strategies, can reduce 

disengagement and improve attendance 

(Bastow Institute for Educational Leadership, 

2020). 

 

Considerations for school leadership teams  

• How are you monitoring student attendance 

and engagement in tutoring to identify early 

signs of disengagement?  

• What trends are emerging in the student 

engagement data? Are issues related to 

general school attendance, attendance at 

tutoring sessions or cognitive engagement in 

tutoring sessions? 

• What support strategies and interventions will 

you put in place for students showing signs of 

disengagement from tutoring? Will you target 

specific students and interventions for them? 

Or consider school-wide supports and 

interventions such as professional learning for 

teachers in supporting students? 

 

 

 

 

 

 

Further reading 
 
 

• A paper from Evidence for Learning, Bastow and Monash University has evidence-

informed suggestions for school leadership teams on Insights for Early Action: Using data and 

evidence to identify students. 

 

 

https://www.bastow.vic.edu.au/sites/default/files/2020-06/InsightsforEarlyAction_Paper_June2020.pdf
https://www.bastow.vic.edu.au/sites/default/files/2020-06/InsightsforEarlyAction_Paper_June2020.pdf
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Characteristics of effective professional development 
 

“Regardless of the specific objective and content of a new intervention – be it introducing new instructional 

methods or building subject knowledge – the process of implementation requires not only organisational, 

but also individual, changes in behaviour. To achieve these changes, effective implementation is almost 

always supported by high-quality professional development.” (Evidence for Learning, 2019).

 

What does the global evidence say about 

effective professional development? 

In relation to implementation, the global evidence 

base suggests that professional development 

should: (Education Endowment Foundation, 

2020b) 

• Be treated as one part of a package of 

implementation strategies; 

• Include both initial training as well as high-

quality follow-on coaching; 

• Introduce new skills, knowledge and strategies 

with explicit up-front training; 

• Reinforce initial training with expert follow-on 

support within school; 

• Use highly skilled coaches; 

• Be carefully structured and include monitoring 

of peer-to-peer collaboration; 

• Be appropriately spaced and aligned—avoid 

one-off inputs; and, 

• Be tightly focussed on student outcomes by 

supporting tutors to apply general pedagogy to 

specific subject domains (i.e literacy or 

numeracy). 

 

Overall, it is important there is a rhythm, duration 

and alignment to professional development 

activities. 

 

Considerations for school leadership teams  

• Are the specific professional learning needs of 

school staff involved in tutoring identified 

based on their existing capabilities, the needs 

of the students and the challenges facing the 

implementation of tutoring in the school? 

• Is the mode and format of the professional 

learning approach for tutors aligned with the 

characteristics of effective professional 

development? (as described above) 

• Is the content of professional development 

activities on tutoring aligned with the evidence 

on effective instructional strategies (as 

described in this appendix)? 

• Are the professional development activities 

coherent and purposeful so that individual 

activities collectively reinforce one another and 

revisit the same messages? For example, is 

initial training for tutors is followed-up with 

ongoing school-based discussions and 

coaching activities that build upon, and reflect, 

the ideas and strategies introduced in the initial 

training? Most effective professional 

development lasts at least two terms 

(Cordingley, et al., 2015). 
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Appendix 2 – Implementation strategies 
Table 5 Example implementation strategies from the global evidence base that are relevant to 
tutoring 
 

Example implementation 
strategy18   

Description of implementation strategies 

Audit and provide 
feedback  

• Collect and summarise student data and ensure that staff (teachers, 

tutors, leaders) can use it to monitor, evaluate, and modify behaviour. 

Conduct small scale pilots 
of change  

• Implement changes in a cyclical fashion using small tests of change 

before school-wide implementation of a revised approach to tutoring. 

This process continues serially over time, and refinement is added 

with each cycle. 

Conduct educational 
outreach visits  

• Have staff meet with staff from similar schools who are implementing 

tutoring with good outcomes to learn about their approach. 

Conduct ongoing training  • Plan for, and conduct, ongoing training in areas of identified need for 

staff (teachers, tutors, leaders). 

Create a learning 
collaborative  

• Facilitate the formation of groups of staff/schools and foster a 

collaborative learning environment to improve implementation. 

Create implementation 
teams  

• Change who serves on the team, adding different disciplines and 

different skills to make it more likely that the tutoring is delivered 

successfully. 

Develop and use tools for 
monitoring implementation 
quality  

• Develop and apply quality-monitoring systems with the appropriate 

language, protocols, standards, and measures (of processes, student 

outcomes, and implementation outcomes). 

Develop educational 
materials  

• Develop and format manuals, toolkits, and other supporting materials, 

to make it easier for tutors to learn how to deliver the tutoring 

approach. 

Identify and prepare 
champions  

• Identify and prepare school staff (teachers, tutors, leaders) who can 

motivate colleagues and model effective implementation, overcoming 

indifference or resistance to the implementation of tutoring. 

Involve regional staff and 
school council  

• Involve existing governing structures (e.g., regional staff, school 

council) in the implementation effort, including the review of data on 

implementation processes. 

Make training dynamic  • Make training interactive, with active learning through observation, 

meaningful discussion and reflection, demonstration of skills, 

deliberate practice, and feedback, which may involve teachers and 

tutors. 

 
18 Examples of implementation strategies, adapted from the ERIC (Expert Recommendations for Implementing 
Change) framework (Powell, Proctor, & Glass, 2014) 
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Example implementation 
strategy18   

Description of implementation strategies 

Mandate change  • Have leadership declare the priority of implementing tutoring and their 

vision and commitment to have it implemented. 

Model and simulate 
change  

• Model or simulate the change that will be implemented prior to 

implementation, for example, role plays of interactions between tutors 

and students where a student may not be engaged in the session (if 

the issue identified is one of student engagement). 

Provide follow-on 
coaching and mentoring 
support  

• Use skilled coaches or mentors (either internal or external) to provide 

ongoing modelling, feedback, and support that helps teachers and 

tutors apply new skills and knowledge in practice 

Recruit, designate, and 
train for leadership  

• Recruit, designate, and train leaders from the school staff to help 

oversee the change effort. 

Remind teachers  • Develop reminder systems designed to help teachers and tutors to 

recall information and/or prompt them to use the program or practice. 

Revise professional roles  • Shift and revise roles among teachers and tutors, and redesign job 

characteristics to address the learning needs to the students. 

Tailor strategies  • Tailor the implementation strategies to address barriers and leverage 

facilitators that were identified through earlier data collection. 

Use train-the-trainer 
strategies 

• Train designated teachers to train other teachers and or tutors in the 

tutoring approach. 

 

For more information refer to the Education Endowment Foundation’s ‘Active ingredients summary’. 

 

 

 

 

 

 

 

  

https://educationendowmentfoundation.org.uk/public/files/Publications/Implementation/EEF-Active-Ingredients-Summary.pdf
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Appendix 3 – Summary of supporting resources   
Table 6 contains a list of suggested supporting resources, mapped to each stage of implementation and 

grouped by topic, which may be useful depending upon the needs identified in each challenge.  

 

Table 6 Supporting resources mapped to stage of implementation 
 

Stages of 
implementation  

Evidence for Learning resources19  

      
Foundations of good 
implementation and 

general guidance 
 

 

Evidence on effective implementation  

• Putting evidence to work: a school’s guide to implementation 

 
Evidence on tutoring 

• Best tutoring practice for schools (from the UK’s National Tutoring 

Programme) 

• Implementing tutoring interventions in schools: Five takeaways from the 

evidence, Dr Pauline Ho and Dr Tanya Vaughan, Teacher Magazine, 

2020 

 
Explore 

 

 

Approaches aligned to common implementation issues by topic: 
 

Issues with early reading progress in primary school students 

• Evidence for Learning’s Guidance Reports: Improving literacy in lower 

primary  and Red Amber Green (RAG) self‑assessment guide for 

improving literacy in lower primary school which may help to assess 

whether your approach would benefit from improvements in this area. 

 

Issues with writing progress in secondary school students. 

• Evidence for Learning’s Guidance Report: Improving literacy in 

secondary  and Red Amber Green (RAG) self‑assessment guide for 

improving literacy in secondary school which may help to assess 

whether your approach would benefit from improvements in this area. 

• Explore the example Implementation Plan on Page 24 of this guide. 

 

Issues with numeracy progress in the primary and lower secondary years.  

• Evidence for Learning’s Guidance Report: Improving mathematics in 

upper primary and lower secondary and Red Amber Green (RAG) 

self‑assessment guide for improving mathematics in upper primary and 

lower secondary which may help to assess whether your approach 

would benefit from improvements in this area. 

 

Issues with primary school students struggling to self-regulate their emotions 

• Evidence for Learning’s Guidance Report: Social and emotional learning 

in primary schools, and supporting audit and discussion tool which may 

 
19 These resources are also sourced from Evidence for Learning’s partner in the United Kingdom, the Education 
Endowment Foundation. 

https://evidenceforlearning.org.au/guidance-reports/putting-evidence-to-work-a-schools-guide-to-implementation/
https://nationaltutoring.org.uk/resources/best-tutoring-practice-for-schools
https://www.teachermagazine.com/au_en/articles/implementing-tutoring-interventions-in-schools-five-takeaways-from-the-evidence
https://www.teachermagazine.com/au_en/articles/implementing-tutoring-interventions-in-schools-five-takeaways-from-the-evidence
https://evidenceforlearning.org.au/assets/Guidance-Reports/Literacy-lower-primary/2623-SVA-Guidance-Report-Literacy-lower-primary-d4aw-WEB.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Literacy-lower-primary/2623-SVA-Guidance-Report-Literacy-lower-primary-d4aw-WEB.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Literacy-lower-primary/Self-Assessment-Guide-Improving-literacy-in-lower-primary-.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Literacy-lower-primary/Self-Assessment-Guide-Improving-literacy-in-lower-primary-.pdf
https://evidenceforlearning.org.au/assets/references/2624-SVA-Guidance-Report-Literacy-secondary-d3aw-WEB-1.1.pdf
https://evidenceforlearning.org.au/assets/references/2624-SVA-Guidance-Report-Literacy-secondary-d3aw-WEB-1.1.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Literacy/Secondary_Literacy_RAG_Self-assessment.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Literacy/Secondary_Literacy_RAG_Self-assessment.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Mathematics/Guidance-Report-Improving-mathematics-upper-primary-and-lower-secondary-WEB2.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Mathematics/Guidance-Report-Improving-mathematics-upper-primary-and-lower-secondary-WEB2.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Mathematics/RAG-Self-Assessment-Guide-Improving-mathematics-upper-primary-and-lower-secondary-WEB.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Mathematics/RAG-Self-Assessment-Guide-Improving-mathematics-upper-primary-and-lower-secondary-WEB.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Mathematics/RAG-Self-Assessment-Guide-Improving-mathematics-upper-primary-and-lower-secondary-WEB.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Social-and-emotional-learning/2692-SVA-Guidance-Report-Social-Emotional-Learning-Primary-d4aw-WEB.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Social-and-emotional-learning/2692-SVA-Guidance-Report-Social-Emotional-Learning-Primary-d4aw-WEB.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/2690-SVA-Social-Emotional-Learning-Audit-Tool-d2.pdf
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Stages of 
implementation  

Evidence for Learning resources19  

help to assess whether your approach would benefit from improvements 

in this area 

 

Issues with attendance at school in general, attendance at tutoring sessions 

or low cognitive engagement in small group learning sessions 

• Insights for early action on using data and evidence to identify students 

at risk of disengagement from school. 

 
Approaches aligned to states and territories 

• The School Improvement Hubs, developed by Evidence for Learning 

contains tailored, evidence-based resources which have been mapped 

to existing frameworks in the Northern Territory (Signature Strategies) 

and Victoria (FISO).  

 
Prepare 

 

 

Preparation 

• More information on active ingredients (UK) 

• More information on professional development (UK) 

• Implementation plan template 

 
Evidence on teaching and learning 

• Teaching & Learning Toolkit 

• Guidance Reports on literacy and numeracy, social and emotional 

learning, working with families and metacognition 

 
Deliver 

 

 

Monitoring 

• Gathering and interpreting data (from the UK’s Education Endowment 

Foundation) 

 
Sustain 

 

 
 

• Implementation checklist 

 

 

 

 

 

 

 

 

 

  

https://www.bastow.vic.edu.au/sites/default/files/2020-06/InsightsforEarlyAction_Paper_June2020.pdf
https://svaltd.sharepoint.com/VP/Toolkit/Trading%20Arm/Vic%20DET/Tutoring%20support/%E2%80%A2%09https:/evidenceforlearning.org.au/victorian-school-improvement-hub/
https://educationendowmentfoundation.org.uk/public/files/Publications/Implementation/EEF-Active-Ingredients-Summary.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Implementation/Professional-Development-Summary.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Editable-Implementation-Plan.pdf
https://evidenceforlearning.org.au/the-toolkits/the-teaching-and-learning-toolkit/all-approaches/social-and-emotional-learning/
https://evidenceforlearning.org.au/the-toolkits/the-teaching-and-learning-toolkit/all-approaches/social-and-emotional-learning/
https://evidenceforlearning.org.au/guidance-reports/
https://educationendowmentfoundation.org.uk/public/files/Publications/Implementation/EEF-Gathering-and-Interpreting-Data-Summary.pdf
https://evidenceforlearning.org.au/assets/Guidance-Reports/Implementation/Putting-evidence-to-work-a-schools-guide-to-implementation-checklist-Web.pdf
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Further information 

Evidence for Learning 

Level 7, 1 Chifley Square 

Sydney NSW 2000 

 

E: info@evidenceforlearning.org.au 

 

evidenceforlearning.org.au 
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