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We acknowledge the traditional custodians of the land, the elders of the 

Wurundjeri people of the Kulin nation and pay respect to their elders past, 

present and emerging.
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The current state of the evidence base suggests that…

1. Feedback on how students complete a task is more effective than general 

praise (True or False)

2. The most effective forms of feedback ranked from most (1) to least (4) 

effective are:

a) 1) self, 2) task, 3) process and 4) self-regulation

b) 1) self-regulation, 2) process, 3) task and 4) self

c) 1) self, 2) self-regulation, 3) process and 4) task

d) 1) process, 2) self , 3) task and 4) self-regulation
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• Feedback

• Teaching & Learning Toolkit

• AITSL feedback materials

• AITSL website walkthrough



6evidenceforlearning.org.au

Tablet or phone Laptop

http://evidenceforlearning.org.au/


7

LaptopTablet or phone

evidenceforlearning.org.au/the-toolkit/

http://evidenceforlearning.org.au/the-toolkit/
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Average cost

The approximate cost of 

implementing an approach.

Evidence security

Based on the quantity and 

the methodological quality of 

the available evidence, and 

the reliability or consistency 

of impact estimates. 

Months’ impact

The additional months' 

progress you can expect 

students to make as a result 

of an approach being used. 

evidenceforlearning.org.au/the-toolkit/

http://evidenceforlearning.org.au/the-toolkit/
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Laptop
Tablet or phone

evidenceforlearning.org.au/the-toolkit/feedback

http://evidenceforlearning.org.au/toolkit/feedback/


11evidenceforlearning.org.au/the-toolkit/feedback

http://evidenceforlearning.org.au/toolkit/feedback/technical-appendix


12evidenceforlearning.org.au/the-toolkit/feedback

http://evidenceforlearning.org.au/toolkit/feedback/technical-appendix


13evidenceforlearning.org.au/the-toolkit/feedback
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Laptop
Tablet or phone

evidenceforlearning.org.au/the-toolkit/feedback

http://evidenceforlearning.org.au/toolkit/feedback/


15evidenceforlearning.org.au/Australasian-research-summaries/

Summary of Australian and New Zealand

Research

References

Databases searched

Search terms

http://evidenceforlearning.org.au/the-toolkit/australasian-research-summaries/
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How would you define 

feedback?

What are the different 

categories of feedback you 

can give to students (e.g. 

what are the different areas 

feedback can focus on?)

Type your definition into the 

chat box. 
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In the end, it all comes down to the relationship between the teacher and the 

student. To give effective feedback, the teacher needs to know the student—

to understand what feedback the student needs right now. And to receive 

feedback in a meaningful way, the student needs to trust the teacher—to 

believe that the teacher knows what he or she is talking about and has the 

student's best interests at heart. Without this trust, the student is unlikely to 

invest the time and effort needed to absorb and use the feedback.

The only thing that matters is what the student does with the feedback. 

If the feedback you're giving your students is producing more of what you 

want, it's probably good feedback. But if your feedback is getting you less of 

what you want, it probably needs to change.

Source: Wiliam, D. (2016). The secret of effective feedback. Educational Leadership, 73(7), 10-15. http://www.ascd.org/publications/educational-leadership/apr16/vol73/num07/The-Secret-of-Effective-Feedback.aspx 

.

http://www.ascd.org/publications/educational-leadership/apr16/vol73/num07/The-Secret-of-Effective-Feedback.aspx
http://www.ascd.org/publications/educational-leadership/apr16/vol73/num07/The-Secret-of-Effective-Feedback.aspx
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• Feedback is information given to the learner and/or the teacher about the 

learner’s performance relative to learning goals.

• It should aim to producing improvement in students’ learning. 

• Feedback redirects or refocuses either the teacher’s or the learner’s actions 

to achieve a goal.

• It can be about the learning activity, the process, the student’s management 

of their learning or self-regulation or about them as individuals. It can come 

from a teacher or someone taking a teaching role, or from peers.

evidenceforlearning.org.au/the-toolkit/feedback

http://evidenceforlearning.org.au/toolkit/feedback/


20

Research suggests that it should be:

• specific, accurate and clear (e.g. “It was good because you...” rather than just “correct”); 

• compare what a learner is doing right now with what they have done wrong before (e.g. “I 

can see you were focused on improving X as it is much better than last time’s Y…”); 

• encourage and support further effort and be given sparingly so that it is meaningful; 

provide specific guidance on how to improve and not just tell students when they are 

wrong; 

• and be supported with effective professional development for teachers.

evidenceforlearning.org.au/the-toolkit/feedback

http://evidenceforlearning.org.au/toolkit/feedback/


21aitsl.edu.au/feedback/ and Dweck (2016) How praise became a consolation prize. The Atlantic, December 2016. 

Accessed: https://www.theatlantic.com/education/archive/2016/12/how-praise-became-a-consolation-prize/510845/

Students who are praised for intelligence, ‘You did a brilliant job, you are 

very smart’ – can develop a fixed mindset, seeing their intelligence as 

fixed. These students can become:

• less confident

• less resilient 

• less motivated 

• decrease effort in response to set backs.

“I say praise the effort that led to the outcome or learning progress: tie 

the praise to it. It’s not just effort but strategy. Students need to know 

that if they’re stuck, they don’t need just effort. You don't want them 

redoubling their efforts with the same ineffective strategies.” (Dweck, 

2016). 

https://www.aitsl.edu.au/docs/default-source/research-evidence/spotlight/spotlight-feedback.pdf?sfvrsn=cb2eec3c_12
https://www.theatlantic.com/education/archive/2016/12/how-praise-became-a-consolation-prize/510845/
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Care is needed, however, to not over-praise as it can give the message that the student is 

not capable (the perception being that the teacher gives more praise to lower achievers in 

the class to boost their confidence), and that the teacher has low expectations for the work 

of the over-praised student. Praise, also, can undermine resilience, as it send messages 

that it is the student rather than their involvement and persistence in learning that determine 

success.

Some students become praise junkies as their view of themselves is confirmed, 

independent of their performance an learning. They seek the praise, often independent of 

the quality of their learning. Typically, these praise junkies seek positive commendations to 

confirm their self-esteem and look acceptable in front of their peers. They risk not getting 

praise if they tackle challenging tasks where they might make errors. 

(Hattie & Clarke, 2018, p. 43)

Source: Hattie, J., & Clarke, S. (2018). Visible Learning: Feedback. Routledge.

.



23aitsl.edu.au/feedbackaitsl.edu.au/feedback/

https://www.aitsl.edu.au/docs/default-source/research-evidence/spotlight/spotlight-feedback.pdf?sfvrsn=cb2eec3c_12


24aitsl.edu.au/feedbackeducationendowmentfoundation.org.uk/projects-and-evaluation/projects/embedding-formative-assessment/

• Students in the Embedding Formative Assessment schools made the 

equivalent of two additional months’ progress in their learning.

• This Randomised Controlled Trial (RCT) in the UK involved 25,000 

students. 

• It showed the importance of providing feedback that moves learning 

forward. 

https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/embedding-formative-assessment/


25

The most useful feedback is at the process and self regulation level, although 

sometimes it may be appropriate to give feedback at the other two levels.  

educationendowmentfoundation.org.uk/tools/guidance-reports/improving-secondary-science/

Level The question it helps students to 

answer

Example Impact

Self 

evaluation

How good am I? Well done, you’ve worked really hard 

this week.

Ineffective

Task How can I get this done?

How can I make this better?

Next time you do a calculation like this, 

try to set it out the way I showed you. 

Useful

Process How can I get better in tasks like 

this? 

What does it mean to be good in this 

subject?

Your understanding of Ohm’s Law is 

good, but be careful to use the correct 

units.

Powerful

Self-

regulation

How can I manage myself to learn 

better?

How can I motivate myself?

Are you happy that you understand 

photosynthesis now? What could you 

do to extend your understanding 

further?

Powerful

https://educationendowmentfoundation.org.uk/tools/guidance-reports/improving-secondary-science/
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• Type into the chat box what you would say to your students on their last 

assessment in the following feedback areas:

• Self 

• Task

• Process

• Regulation

• Then self-reflect on which of these types of feedback do you tend to use the 

most/least? 

evidenceforlearning.org.au/the-toolkit/approaches-by-organisation/acer/evidenceforlearning.org.au/the-toolkit/full-toolkit/

http://evidenceforlearning.org.au/the-toolkit/full-toolkit/
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page views

average time 

on page



28aitsl.edu.au/feedback/

https://www.aitsl.edu.au/docs/default-source/research-evidence/spotlight/spotlight-feedback.pdf?sfvrsn=cb2eec3c_12


29aitsl.edu.au/feedback/

https://www.aitsl.edu.au/docs/default-source/research-evidence/spotlight/spotlight-feedback.pdf?sfvrsn=cb2eec3c_12


30aitsl.edu.au/feedback/

https://www.aitsl.edu.au/docs/default-source/research-evidence/spotlight/spotlight-feedback.pdf?sfvrsn=cb2eec3c_12
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School State / 

Territory

Phase Sector Case Study

Richardson Primary School ACT Primary Government Written

Woonona Public School NSW Primary Government Video

Oxley College NSW Secondary Independent Written

Clancy Catholic College NSW Secondary Catholic Video

Gunbalanya Community School NT P-12 Independent Written

Fairholme College QLD P-12 Independent Written

Bray Park State High School QLD Secondary Government Written

Rosny College TAS Secondary Government Video

Woori Yallock Primary School VIC Primary Government Written

Eastbourne Primary School VIC Primary Government Video

South Halls Head School WA Primary Government Video

aitsl.edu.au/feedback/

https://www.aitsl.edu.au/docs/default-source/research-evidence/spotlight/spotlight-feedback.pdf?sfvrsn=cb2eec3c_12


Technique Meaning Practical Example Further reading

Learning 

intentions and 

success criteria

Learning intention – what 

learners should know, 

understand and be able to do by 

the end of a learning period or 

unit. In addition to learning 

intentions students may also 

have individual learning goals 

they address in their learning. 

Learning intentions are 

the basis for tracking 

student progress, 

providing feedback and 

assessing achievement. 

Teachers need evidence 

of where students are in 

their learning to set 

appropriately challenging 

learning intentions. 

Learning intentions and 

success criteria

Success criteria Success criteria are the 

measures used to determine 

whether, and how well, learners 

have met the learning intentions. 

They need to be clear 

and specific to avoid 

ambiguity.

Learning intentions and 

success criteria

32

https://www.aitsl.edu.au/docs/default-source/feedback/aitsl-learning-intentions-and-success-criteria-strategy.pdf?sfvrsn=382dec3c_2
https://www.aitsl.edu.au/docs/default-source/feedback/aitsl-learning-intentions-and-success-criteria-strategy.pdf?sfvrsn=382dec3c_2


Technique Meaning Practical Example Further reading

Collaborative

planning

A professional learning community 

(PLC) in schools involves 

collaboration, sharing and ongoing 

critical interrogation of teaching 

practices in line with professional 

standards. PLCs should be 

learning-oriented and promote the 

growth of teachers and students. 

Collaborative planning – teachers 

may themselves set learning 

intentions, they may negotiate 

these with students in a facilitated 

conversation or they may plan 

learning intentions and success 

criteria in teams.

Stacey Quince – Action 

Learning Questions 1) 

What was the impact of 

your project on teacher 

professional learning? How 

do you know? What was 

the impact of the project on 

student learning?

See feedback case studies 

– Trialling feedback 

practices from Rosny 

college (00:00 – 01:47), 

and Explicit teaching and 

feedback from South Halls 

Head Primary School 

(06:00 – 06:52).

Professional Leaning 

communities 

Impact Evaluation Cycle 

Beyond PD 
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https://www.aitsl.edu.au/docs/default-source/feedback/aitsl-professional-learning-communities-strategy.pdf?sfvrsn=c42dec3c_2
http://evidenceforlearning.org.au/evidence-informed-educators/impact-evaluation-cycle/
https://learningfirst.com/publications/


Technique Meaning Practical Example Further reading

Bump it up wall Annotated work samples at 

different levels of quality on the 

wall in the classroom. The works 

samples are often rated against 

rubrics and annotated.

Students are asked to 

review their work against 

the work samples to self-

assess their performance 

and to determine how 

they might improve the 

quality of their work 

before sharing it with the 

teacher

Learning intentions and 

success criteria

Video case study

Rubric Guidelines for measuring 

achievement that state the 

learning intentions with clear 

performance criteria, a rating 

scale and a checklist. 

Learning intentions and 

success criteria
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https://www.aitsl.edu.au/docs/default-source/feedback/aitsl-learning-intentions-and-success-criteria-strategy.pdf?sfvrsn=382dec3c_2
https://www.aitsl.edu.au/docs/default-source/feedback/aitsl-learning-intentions-and-success-criteria-strategy.pdf?sfvrsn=382dec3c_2
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• One enabler and one challenge to 

implementing feedback at your school.

• Share in the chat box.

evidenceforlearning.org.au/the-toolkit/approaches-by-organisation/acer/evidenceforlearning.org.au/the-toolkit/full-toolkit/

http://evidenceforlearning.org.au/the-toolkit/full-toolkit/
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Evidence for Learning 

Subscribe to our newsletter for updates evidenceforlearning.org.au/

Follow us on Twitter @E4Ltweets and Facebook Evidence for Learning

Join our Evidence Informed Educator Network evidenceforlearning.org.au/evidence-informed-educators/join/

Comments and feedback tvaughan@evidenceforlearning.org.au

AITSL

Explore the Feedback webpage and resources https://www.aitsl.edu.au/teach/improve-practice/feedback

Comments and feedback Erin.Corbyn@aitsl.edu.au

http://evidenceforlearning.org.au/evidence-informed-educators/join/
https://twitter.com/E4Ltweets
https://www.facebook.com/EvidenceforLearning/
http://evidenceforlearning.org.au/evidence-informed-educators/join/
mailto:tvaughan@evidenceforlearning.org.au
https://www.aitsl.edu.au/teach/improve-practice/feedback
mailto:Erin Corbyn <Erin.Corbyn@aitsl.edu.au>
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